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Summary

Libraries can be key players in developing actegtfor civic literacy. Information literacy is o the
possibly effective measures for developing civerdcy. Traditionally the development of informatio
literacy is performed by librarians. Different resehers across the world address the issue of tiares’

lack of competencies necessary for conducting mmédion literacy activities. Lack of proficiency in
conducting educational activities might be onehaf dtbstacles hindering the development of theiesv
for information literacy and also civic literacyh& paper discusses research on programmes of &udy
professional librarians, not all of which prepardbrarians to teach information literacy. Until nowp
similar research has been done in Lithuania. Théhats research addresses this gap. The methods
employed allow establishing whether the study paognes designed for professional librarians are able
to develop the entirety of competencies necessaryilfrarians teaching information literacy. The
research analyzed the components of the study anogres designed for preparing professional
librarians at three Lithuanian institutions of tety education, following the Standards for Prodiecies

for Instruction Librarians and Coordinators. Thesearch reveals that future Lithuanian librariansear
poorly equipped for conducting educational actasti Hence study programmes require significant
adjustments. If librarians would like to be seencagc literacy developers, they must be adequately
prepared to teach information literacy first.

Keywords:civic literacy; librarian as educator; informatiliteracy; professional standards; factor
analysis; curriculum



Introduction

Libraries can be seen as one of the primary carttiis to civic literacy as they offer information
freely (helping to gain necessary knowledge) arld teeform skills necessary for work with informai
(teaching information literacy). Civic literacy &skey element for successful participation in thblic
sphere. Libraries become players in the public spbg implementing means of free information access
and use. The development the activities intendethdeease civic literacy are closely associated wit
development of information literacy skills. The lglgito work with information can improve the quali
of civic literacy. Teaching information literacy @e of the measures that could possibly be efkedt
developing civic literacy. Traditionally developntef information literacy is performed by librari&n

Lithuania eagerly promotes information literacy el@pment activities; however, this
development suffers from the lack of qualified dibyr staff that would be ready to conduct educationa
activities. The lack of proficiency necessary fanducting educational activities might be one o th
obstacles hindering the development of informatiteracy and also civic literacy. Prior to actively
involving libraries in civic literacy developmenttavities, assessment of the competencies of lidmar
ready to engage in educational activities shouldarged out.

Different researchers around the world study tsaasof librarians’ poor competencies in relation
to educational activity. This paper discusses thliesearch on study programmes for professional
librarians. They point out that not every studygsesmme prepares librarians for educational aatiit
Until now, Lithuania has not had similar resear€ailure of study programmes to provide librariangw
adequate competencies necessary to undertake iedatactivities has been identified as a majouess
It should be pointed out that formal studies hdwe ihajor role of having to spur the development of
librarians’ competencies in conducting educaticivaes.

The paper comments on the authors' detailed rdseamo library science educational
programmes. The methods employed for the resedimh astablishing whether the study programmes
designed for professional librarians are able tgelty the entirety of competencies necessary for
librarians as educators. The study is interestinigvd aspects: a) it uses standards defining thieegnof
competencies necessary for a librarian as an emues developed by the professional librarian
community; b) research data analysis employed faamalysis and multidimensional statistical scaling
usually used to for determining interdependencigsveéen objects or, based on those interdependencies
for classifying attributes. The study used the gtpdogramme components of the three Lithuanian
institutions of tertiary education that providedstiyprogrammes designed to train professional lians:
Informology (Klaipzda University), Library information resources magagnt (Siauliai State College),
Library and information studies (Vilnius UniversityThe components of study programmes have beer
analyzed following th&tandards for Proficiencies for Instruction Librans and Coordinators

Civic literacy and librarianship

The concept of the public sphere offers an esgggalwerful and arresting vision of the role of
information literacy in a context of civic literacfowadays there are plenty of problems for creaén
strong public sphere. Habermas thinks that conteanp@ublic sphere is a fake version because olipub
relations, which tries to hide the interests itresgnts by cloaking them in appeals of “public amdf and
the “national interest” (Habermas, 1989, p. 195gbdter thinks that, irrespective of people’s absgitto
pay for information, public information access danregarded as closely consonant with an oriemtatio
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essential to the effective functioning of the pabdphere (Webster, 1995, p. 104). There has been
growth in the range and complexity of informationedboth to new media and to the impulses from
increased education and the demands of voters.|dttes contributes to people’s ability to find out
information for themselves, even to research aodywe it, as well as compelling closer investigatd
what politicians and business organizations maywaiskeep secret (Webster, 1995, p. 133). The publi
sphere has a relationship to the availability ofvealth of information accessible to all community
members.

Civic literacy is closely related to the conceptlod public sphere. As Holub points out, the public
sphere is where public opinion is formed (Holub91:2-8), or in other words, the public sphere s th
place where civic society communicates. Some kintwc literacy is necessary for participationdivic
society. As Laima Nevinskaitpoints out, “civic literacy is knowledge and skithat help to understand
the political world” (Nevinska#, 2006, p. 158). As Henry Milner encapsulates ténm “civic literacy” is
closely linked with concepts of “Civic engageme(d’key component of social capital for Putnam) and
“literacy” or “political knowledge” (Milner, 2001p. 8). Civic literacy is like a tool for successful
participation in the public sphere or civic society

How can civic literacy be acquired? Milner and Pammargue that apart from education, the
primary contributor to functional literacy and pmlal knowledge is media consumption (Putnam, 2000;
Milner, 2001). The library could also be one of grenary contributors to civic literacy, becaudardiries
are one of the key players of the public sphere.céfesee that today a lot of emphasis is put ofigoub
spheres as a key community asset, but the roleedilirary here remains undiscovered” (Glogje2010,

p. 109). Habermas's concept of the public sphenebeaapplied to libraries that provide equality and
access (Habermas's “Essential Ingredient”) and wage participation. Buschman (2005) analyzed the
library as a builder of the public sphere. He ghat information, its production, organization amse in

an information economy and in a democracy are odrpaunt importance — while at the same time its
foundational institutions like schools, universitiand libraries are under threat (Buschman, 200%).p
The public sphere so constituted relies on a higllycated, cohesive class of people. Libraries dmbo
and enact the ideal of the democratic public sphretbe form of rational organization of human oué
production. It is similarly true that informed de#ration remains the “essence of both education anc
democracy and libraries play a pivotal role in BaBuschman, 2005, p. 5). The library can be seen a
one of the primary contributors to civic literacy bffering information freely (helping to gain nesary
knowledge) and helping to form skills necessary ¥ark with information (teaching information
literacy).

The relevant activities of libraries are based bairt being a mediator between information
resources and information users. See Figure 1,enldé) means — information access and use

Figure 1. The complete generic library model (Brpp2000, p. 180).
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“Advice and training” activities are identified ithe generic model of library activities. For
instance, training and advice activities must bgaged in order to effectively implement processes o
information access, use and user interface synshibdiraries are creating content for informatiearsh
by means of mediation between information users iafatmation resources: document — information
search — information needs. Libraries’ educati@adities can be understood in two ways:

1. Passive education, where the public is educatdtbling it accumulate some kind of information
resources and by promoting reading activities (&ihr2009);

2. Active education, where the public is educated awvirg it accumulate some kind of information
resources, by promoting reading activities and ibgctly empowering users' information literacy
skills (Tautkevgiene, 2005).

“Information literacy is a set of abilities thalad/s individuals to recognize when information is
needed and have the ability to locate, evaluate effiectively use the needed informatioifriformation,
2000). Information literacy is also increasinglypontant in the contemporary environment becausarit
help evaluate what sort of information there mayehlaeen in the past, how it has been transformeti, a
in what direction it may be moving. Individualstime contemporary environment are faced with abundan
information choices — in their academic studiegshamworkplace, and in their personal livegdrmation,
2000; Cox, 2008, Lloyd, 2010). Information is aahie from various sources and questions of
authenticity, validity, and reliability often ariséfhe uncertain quality and expanding quantity of
information pose large challenges for the publibesp itself and, at the same time, for civic litgta
Public sphere and civic literacy are injured withaitizens having a set of abilities necessary e u
information effectively. Information literacy enalsl learners to master content and extend their
investigations, become more self-directed, and rassigreater control over their own learning
(Information,2000; Hepworth, 2009).

As we can see, there is a close relationship betwegc literacy, librarianship and information
literacy — all three subjects are key elementhiefublic sphere. As we go by this logic: the pubphere
is healthy when individuals excel in civic literaayivic literacy is high quality when individualsabe
good information literacy skills. The public sphésealso healthy when libraries successfully acdateu
and implement information access and use; civiedity is of high quality when individuals are atliya
and not just potentially, able to get informatitimt is to say, when they have skills necessargffective
information access and use; effective access aadumformation is only possible when information
literacy skills are developed. Librarians can bva developers of civic literacy by teaching infation
literacy skills (in order to implement active edtion). Such a slogan raises a problematic questos:
librarians prepared to implement information litgrdeaching activities and at the same time to awer
individuals' civic literacy? In what follows an dpsis will be performed of prior studies of librans’
preparedness to implement information literacyheagactivities.

Librarians’ preparedness to teach information literacy

In foreign scientific research emphasis was plamedhe fact that librarians are not prepared to
develop students' information literacy skills, adyoless than half of professional librarians haaken
courses for developing their skills to teach infation literacy (Albrecht, 2002; Kilcullen, 1998;
Patterson, 1990; Shonrock, 1997). Some authors asiged that librarians should develop teachindsskil
by themselves or that the employing organizatiooukh send them to appropriate training courses
(Harris, 1992; White, 1991). Nowadays scientistBelpe that a lack of teaching skills for professbn
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librarians should be eliminated during librariamsbktudies (Dalrymple, 2002; Johnson, 2008). Thigepa
assumes that professional librarians should beapeelpto develop information literacy skills duritiggir
studies in librarianship. First, it would allow aification of the process of training informatiatetacy
teachers. Second, during librarianship studiesettze more opportunities to gain deeper theoretical
knowledge and practical skills.

One of the ways to measure librarians’ potentiappredness to implement educational activities
is to analyze study programmes intended for trgimrofessional librarians. In the period from 1966
2008, eight different studies tried to measure @M study programmes aimed at preparing profession
librarians were taking into account the need tanttdrarians for educational activities. The resubf
these different studies will now be analyzed.

Sullivan (1996) sent surveys to all of the 48 Aroan Library Association accredited library
schools in the continental United States to deteertine current trends in education for librarynnstion
in 1996. Nineteen (58%) of the 33 responding ingths offered library instruction as a separaterse
(Sullivan, 1996, p. 274).

Estrin (1998) examined course catalogs and coufserms of 39 library schools in the United
States and Canada in 1997. It was found that 2%)@2rrently have courses in which library instromt
instructional design, and/or learning theory arespnt either as a separate course or integratbah\lie
curriculum (Estrin, 1998, p. 6).

Julien (2004) explored the degree to which protesdi librarians were trained for teaching
information literacy; the curricula at 93 schoofdibrary and information science around the wosldre
examined using content analysis of the schools' péges in 2004. More than half of the schools @&].6
n = 48) appeared to offer no course in informatitamracy instruction (Julien, 2004, p. 213). Fivdhsols
of the remaining sample offered an instructionalrse focused only on the needs of school librargiane
specialists.

Borup (2005) sent an electronic questionnaire ®litrary and information science schools in
Europe in 2005. Around fifty schools answered thevey. In 45% of library and information science
schools’ curricula the core subject was informatitaracy and learning (Borup, 2005, p. 235).

Pappert (2005) made an analysis of courses foauséitbrary instruction that was conducted for
56 American Library Association accredited masteregrams in North America. Each school’'s website
was searched for information about formal coursesither information literacy or library instructio
Based on course descriptions, 38 schools (70.4ffé)ed at least some course (regardless of depth ol
focus) on library instruction and fifteen schodky.8 %) offered at least one course focused onascho
media education (Pappert, 2006, p. 19).

Johnson et al. (2008) analyzed reference syllabdetermine whether information literacy
instruction was included as part of a relevant seun the United States. By 2007 a total of 45abyll
were gathered either by contacting the instituboWeb searching for reference courses. At 39 efith
librarianship study programs, the reference classquired (72.2%) (Johnson et al., 2008, p. 202).

McGuinness carried out a survey of librarians i@ tish Republic in 2006-2007. Seventy-seven
librarians participated in the survey. Results shibat instructional training for librarians in legld is
extremely limited. One-third of the participantsited that they had received no training whatsoaver
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instructional techniques, while 43% observed thairttraining had consisted of a “one or half-dayrse
or seminar” (McGuinnes, 2009, p. 270).

Edwards (2008) implemented a review of online cuttdr materials of 53 American Library
Association accredited degree granting institutiongnited States. Of the 53 institutions reviewedly
two (3.7%) included instruction-related coursethia core curriculum (Edwards, 2008, p. 16).

As we can see, only half of the schools of libmasiap in United States or in Europe include
subjects related to instruction, information li®yalearning etc. into the curriculum. Retrospestiv
analysis of the studies showed that improvemerdtiser slow — from 58% to 70% in twelve years ia th
United States and Canada. In Europe the percerdage not exceed 50%. Failure of the study
programmes to prepare librarians with competenciesessary to adequately undertake educationa
activities is a major issue. It should be pointad that it is formal studies that have to spur the
development of librarians’ competencies in conadwgcBducation activities.

Until now, Lithuania has not performed similar rass for analyzing how study programmes in

librarianship prepare their students to implemehitcational activities. It should be pointed outtthane

of the study methodologies used up to now give mprehensive answer to the key question: “Does a
particular study program intended to train profesal librarians also prepare them to engage in
educational activities?", because none of the stugerform analyses of a study programme as a whole
Most studies targeted only specific subjects ofrutdion, but did not target all subjects in a aulum.
Trying to find a comprehensive answer to the kegsjon helped create a special research methodolog
to study programmes for training professional litanas.

Research methodology to study programmes for traimg professional librarians

Research methodology to study Lithuanian prograsnanmed at preparing professional librarians
was created to find the answer to the key questidboes a particular study program intended to train
professional librarians, also prepare them to eagag@ducational activities?”

Three study programmes of Lithuanian institutidret train professional librarians were analyzed:

e Vilnius University. The study programme “Libraridmgs and Information”, approved in
2008 (hereinafter referred to as VU);

¢ Klaipéda University. The study programme “Informologyppaioved in 2010 (KU);

e Siauliai State College. The study programme “Lippraand information resources
management”, approved in 2007 (SSC).

In the descriptions of all three study programnie=rd is no mention that students would gain
knowledge or skills related to the developmentdifcational activities. Only in the KU study prognaen
Is a subject included which is designed to devédpre librarians' information literacy skills. the VU
and SSC study programmes no subject specificallyeldps the ability to implement activities that
promote information literacy skills. However, soaspects of the requirements of professional stalsdar
are reflected in other subjects, such as Lectol@gynmunication Psychology and so on. In order Hy fu
explore the study programmes relevance to profeakistandards, all subjects which are presented in
class with a lecturer were analyzed.



The Standards for Proficiencies for Instruction of Laibilans and Coordinatorfiave not yet been
used in similar research. These standards wereu@e@gor research use in this study itself. Attftre
Standardswere translated into the Lithuanian language, mctv the study was originally written and
implemented in Lithuanian. An independent transldteen retranslated th8tandardsback into the
English language. Such a retranslation was negessavaluate the accuracy of the original tramsiat
from English to Lithuanian. If in retranslation stiandards some essential discrepancies were fthadd,
would have been a reason to review and reassedsatisation from English to Lithuanian. Essential
discrepancies would have meant that the meanitigea$tandards was not accurately conveyed.

However, no essential differences between thengladon from Lithuanian back into English and
the original version of th8tandardsvere observed, despite several differences of.stylese few minor
discrepancies did not distort the meaning of thadxrds.

The Standards for Proficiencies for Instruction of Laolans and Coordinatorgonsist of twelve
criteria: 1. Administrative skills; 2. Assessmemntdaevaluation skills; 3. Communication skills; 4.
Curriculum knowledge skills; 5. Information litesaéntegration skills; 6. Instruction design skillg;
Leadership skills; 8. Planning skills; 9. Presantaskills; 10. Promotion skills; 11. Subject exsas; 12.
Teaching skills.

These standards have been adapted to carry owtrehsen Lithuanian library science study
programmes according to a three-level rating scale:conforms, 2 — conforms partly, 1 — does not
conform. If the content of the subject fully fitetteriterion, then the evaluation was 3 (confornifsphe
content of the subject partly coincided with thaecion (subject text has at least some keywordghvh
reflect criteria), then the evaluation was 2 (conie partly). If the content of the subject did notncide
with the aspect described by the criterion (did n@tch any criteria reflecting keywords), then the
evaluation was 1 (does not conform).

Nine subjects of the “Library information resoureeanagement” study programme, four subjects
of the “Informology” study programme and three sat$ of the “Librarianship and Information” study
programme, which were related to professional pacpreparation of thesis or physical educatioerew
not included in this study due to lack of relevance

Evaluation of research result reliability and facta formulation

In order to evaluate the optimality of researchudtire for analysis of study programmes,
statistical analyses were performed using the SP$3icensed program. Rank variable correlation
coefficients were calculated using Kendall's tawebfficient calculation method. Factor analysis wasd
to investigate the structure of the variables, dasethe correlation matrix formed by use of thaska
Meyer-Olkin (KMO) coefficient and Bartlett's test 8phericity significance level (Sig.). The factor
coefficients were calculated after rotation perfedmby means of Varimax along with the Kaiser
Normalization method. The Kruskal-Wallis test wagdi to determine the differences between the factor
The factor estimate of study programme distributi@s assessed by use of box plot diagrams and facto
estimate medians and means.

There were no statistically significant negativaremtions in the intercorrelation matrix. This
indicates that there are no certain criteria whdol mutually exclusive. Most of the positive coatiEn
was significantly above zero. Calculation of caatin coefficients showed which structure of evabra
criteria is optimal, because the criteria refledfedent aspects of the research on study prograsnme
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There is a statistically significant correlationteeen the criteria for “Planning skills” and “Presation
skills* (r = 0.916). This means that the resultstedse criteria are very similar, reflecting clgseslated
sets of skills. Their connection is logical — deliy is associated with planning. However, these two
criteria indicate different aspects, thus remowineg of the criteria is not possible.

Factor analysis was used in order to divide thévisveriteria into the wider group-factors. Factor
analysis was based on the correlation matrix, atttor rotation done by means of Varimax and the
Kaiser Normalization method. Factor analysis revethle strength of statistical correlation between
several features and allows highlighting of hiddans, patterns of causality and interdependenietd(F
2000). The Kaiser-Meyer-Olkin (KMO) coefficient ski® how the correlation matrix can be applied for
factor analysis. The correlation matrix is moretale for factor analysis when the KMO coefficiesnt
closer to 1. When the KMO is lower than 0.5, fa@palysis is not acceptable. The KMO coefficient o
the study programmes correlation matrix researguaater than 0.5 and almost reaches 0.6 — th& resu
0.597. The standards are therefore suitable fdofamalysis. The null hypothesis was that theetation
matrix is unitary — variables are unrelated to anether. The null hypothesis was rejected. Bagl@ist
of Sphericity significance level (Sig.) is 0.000his result along with the correlation matrix shovibat
the study variables are significantly related toreather.

In fact it was found that five factors explain 648rcent of spread of all the variables. After the
initial rotation of factors (the optimization ofrgtture for maximizing the diffusion of factor wéig, the
first factor decreased from 22.129 percent to 1B.pdrcent and the second factor has decreased fror
12.754 percent to 12.668 percent, the third in@e@dsom 11.725 percent to 12.562 percent, the liourt
factor increased from 9.690 percent to 12.508 peyctee fifth — from 8.508 percent to 9.024 percéoit
the overall portion of all variable spread explaity factors remained the same.

The factor eigenvalue diagram (see Figure 2) shibwseigenvalues. This allows deciding how
many factors describe the data best. One of therapis to examine only those factors which have
eigenvalues greater than 1. Factors which havegeamealue greater than 1 imply that there is attleae
unknown value, which can be described in a relbtilagge dispersion of all the variables. In thegant
case, this criterion implies that five of the fastghould be studied, since their eigenvalues ezater
than 1.

Figure 2. Factor eigenvalues
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In Table 1 the matrix of rotated criteria is preeel as coefficients of these five factors after
rotation. The Varimax rotation along with the Kaiddormalization method was used for rotation
purposes. Rotation of factors was done so thalothiest results of variable correlation which weg n
rotated would drop, while the highest would inceeas

Table 1. Matrix of rotated criteria

Factor:
1. Presentation preparati{ 2. Content 3. Leadership and 4. Educational activity | 5. Analytical
and delivery skill creation skill | communication skill development skill skills

Planning skill: ,94¢ ,12€

Presentation skills ,948 111

Subject expertise ski ,817

Instruction design skillg ,238 767 -,113

Promotion skills ,13E , 19t ,65¢ -,13€

Communication skills -,128 ,594 ,195

Leadership skill -,132 ,552 -,16¢ ,292

Administrative skills ,506 513 , 164

Information literacy 122 ,839
integration skills

Teaching skills ,833

Curriculum knowledge -,173 -,147 ,851
skills

Assessment and ,118 ,355 ,339 ,484
evaluation skills

The factors in librarians’ preparedness for edooat activities are described by importance in
the table. The first factor correlates with theeria that are generally characterized as “Preenta
preparation and delivery skills” (explains 22.12qaat of variable dispersion), consisting of twitesia:
“Planning skills” and “Presentation skills”. Thetseo criteria are closely related, because thegceth
complex process — the creation and presentaticordent. The fact that these two criteria are jdibg
the same factor is plausible, although it shoulddted that the criterion of “Administrative skillis
also relatively highly correlated with the firsttar (r = 0.506).

The second factor in the table correlates withctiiteria which make up “Content creation skills”
(explains 12.7 percent of variable dispersion), ahiare: “Curriculum knowledge skills” and
“Instructional design skills”. These two criterimeacombined into a single factor, because subject
development is closely related to the matter ofjetibknowledge and ability to apply knowledge in
developing content in a given context and for dipalar audience.

There are no doubts regarding the third factor,ctviwe call “Leadership and communication
skills” (explains 11.7 percent of variable dispermi This groups four criteria: “Promotion skills”,
“Communication skills”, “Leadership skills” and “Ainistrative skills”. The contents of the third fac
are linked by a common denominator — communicadiwh leadership skills.

The fourth factor, “Educational activity developmeskills” (explains 9.6 percent of variable
dispersion), connects the criteria of “Informatigeracy integration skills” and “Teaching skills'The
fourth factor is linked by a common denominatoidu@ational activity development skills.



The fifth factor in the analysis, “Analytical slgll (explains 8.5 percent of the variable
dispersion), connects the criteria “Curriculum khedge skills” and “Assessment and evaluation skills
These abilities are linked by a common denominatanalytical skills.

Finally, the Kruskal-Wallis test was used to idgnthe significance of differences between the
factors. A p <0.05 significance threshold was delcThe test was formulated by a null hypothdsas t
the means between factors did not differ. Null Higpsis was denied — all factor means significantly
differ: “Presentation preparation and delivery Isk{lp <0.000)", “Content creation skills” (p <0.001
“Leadership and communication skills” (p <0.048Edtcational activity development skills” (p
<0.002), “Analytical skills” (p <0.000).

Thus the statistical factor analysis based on tHept®d Standards for Proficiencies for
Instruction Librarians and Coordinatoréorms a theoretically meaningful structure of ipdedent
variables, showing that the derived criteria aréable to analyze how the Lithuanian study prograsm
in librarianship correspond with standards defirtimg skills of the librarian as educator.

Compliance of professional study programmes for litarians with the key question

Study programmes were evaluated by means of a flexest grading scale, where 3 means
“conforms”, 2 means “conforms partly”, and 1 — “da®ot conform” to th&tandards for Proficiencies for
Instruction Librarians and Coordinatordn this case, the lowest possible average of theisi 1, while
the highest is 3. An average value of 1 would ntbahthe subjects in the study programme do not mee
any of the criteria. Average values greater thandicate that some of the subjects meet some of the
standards: the higher its average, the more thedslof the study programme meet 8tandards

It can be argued that the study programmes exanareegartly consistent with all the criteria of
Standards for Proficiencies for Instruction Librans and Coordinatotsbecause means of all relevant
factors are greater than 1. Factor estimates itelitat the highest mean is in “Presentation atigdeiyg
skills” (overall mean 1.6159); next come “Analytickills” (1.5364), “Content creation skills” (1.36),
“Leadership and communication skills” (1.4056), deducational activity development skills” (1.3013)

In summary, noting the way the study programmethéStandardsit can be assumed that future
librarians in Lithuania would be at least partiglisepared to teach information literacy coursesabse
study programmes for training professional libnasidnave “Planning and delivery skills”, “Curriculum
knowledge” and “Planning skills” as their foremdstcus. However, there is a lack of skill for
implementing information literacy information coass because less attention was paid to promotion.
communication, leadership and administrative skillsgeneral trend is also noted that graduates are
lacking adequately prepared and effective courdenmahthat would provide knowledge and skills teth
to information literacy, because little attentianpgaid to the integration the assessment of infoboma
literacy teaching, curriculum knowledge and skdlstcomes into the curricula. It should be noted tha
graduates will have little knowledge of informatiditeracy teaching methods, confirming the null
hypothesis that in the Lithuanian training prograesnaimed at preparing professional librarianselittl
attention was paid to educational activities.

The VU study programme differs from other studygreonmes by emphasis on the factors of
“Presentation preparation and delivery skills”, f@ent creation skills” and “Educational activity
development skills”, for which the median are higliean the median of SSC and KU. It also must be
noted that the VU study programme is exceptionalhet the factor “Leadership and communication
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skills” has the lowest median in comparison witheststudy programmes. These data indicate thdiein t
VU study programme students are the most prepargddiement information literacy training — to drea
training content and lay it out by a well-desigradl planned presentation — but they lack the stalls
promote information literacy training or share kiesgge with colleagues.

The KU study programme can be distinguished byféogor “Analytical skills”, the median of
which is higher that VU and SSC. The highest factmdian of KU is “Presentation preparation and
presentation skills”, “Leadership and communicatiskills”, and “Analytical skills”. However, the
median of the “Educational activity developmentliskifactor is much lower than that of other factor
This indicates that in the KU study program studeate more willing to promote and evaluate
information literacy activities, to discuss achiments and failures, than to actually implement
educational activities (i.e., to teach the pultlie skills needed for information literacy and cilderacy).

The SSC study programme is distinguished by thefdteadership and communication skills”
the median of which is higher than at VU and KUeTighest SSC median is that of the factors “Cdnten
creation skills”, “Leadership and communicationliskiand “Analytical skills”. However, the mediarf o
factor “Educational activity development skills” msuch lower than that of other factors. This sutges
that in the SSC study programme students are hai@ared to plan and prepare materials for trginin
promotion, and evaluation of information literaatigities, more to discuss the achievements ardrés
of such activities than to implement educationdivées (i.e., to teach).

Overall, the VU study programme meets 8tandards for Proficiencies for Instruction Librans
and Coordinatorsbetter than the programmes of education for libreship at SSC and KU. The SSC
study programme meets tistandardsat least. There are more similarities between Kid 8SC that
between VU and KU or VU and SSC. In this contelx¢ YU study programme is the most different; its
content is the least similar to both the KU and $8C study programmes. It can be argued that the KU
and SSC content is similar in that they develoglamabilities, which do not include the ability teach.

Conclusion

Librarians can become active developers of civierdicy by actively teaching library clients
information literacy skills. If librarians wouldke to be seen as civic literacy developers, thegt st
be prepared to teach information literacy. Profesai librarians should be prepared to develop
information literacy skills during their librariahip studies.

The literature research showed that only half ef$bhools of librarianship in the United States
or in Europe include in their curriculum subjecttated to instruction, information literacy, andreing.
Retrospective analysis of the studies showed thptdvement is slow.

In trying to analyze Lithuanian study programmesfédure librarians as a whole in this regard,
a special research methodology based orStaadards for Proficiencies for Instruction Librans and
Coordinatorswas created. The research reveals that future dmilan librarians are poorly equipped for
conducting educational activities. Therefore, tistiidy programmes require significant adjustmerits.
enhancement of professional training programmesigiregard is one of the major steps which could
enable libraries to engage actively in activitiesthe development of civic literacy.
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