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Abstract 

Information literacy and financial literacy are critical for the empowerment of women in 
civic society. One of the main challenges of the present information society is the ability to 
access and utilize information for personal and professional development, self reliance, and 
lifelong learning. In this paper, we discuss trends, issues, roles, importance and challenges of 
information literacy and financial literacy within civic literacy by citing Kenyan examples.  
 

Introduction 
In this paper we argue that civic literacy without basic literacy, information literacy, and 

financial literacy is unattainable, using examples of women’s empowerment in Kenya to 
illustrate our point. Civic literacy is the knowledge of how to actively participate and initiate 
change in a community and greater society (Branson, 1998).We argue that this can only be 
possible when citizens have the ability to access and utilize information for personal and 
professional development, self reliance, and lifelong learning. It is increasingly recognized that 
information drives development in the provision of social, political, economic, health and 
humanitarian services by providing a vital foundation for fulfilling the Millennium Development 
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Goals (MDGs), and in the Kenyan context, ‘Vision 2030’ (NESC, 2006). The right to 
information in the information society is enshrined in the Universal Declaration of Human 
Rights, Article 19, which states “that everyone has the right to freedom of opinion and 
expression; that this right includes freedom to hold opinions without interference and to seek, 
receive and impart information and ideas through any media and regardless of frontiers” (WSIS, 
2005:9).  

 
In recognizing the importance of information literacy (IL) and lifelong learning (LL), a 

colloquium on IL and LL was organized by UNESCO, IFLA and the NFIL at the Bibliotheca 
Alexandrina in 2005 that led to the Alexandria Proclamation on information literacy and lifelong 
learning (UNESCO, 2005). At the meeting it was stated that: “Information literacy and lifelong 
learning are the beacons of the information society, illuminating the courses to development, 
prosperity and freedom” (Parker, 2006). The main aim of the meeting was to develop 
recommendations for UNESCO’s member nations on how major economic and social 
challenges, e.g. poverty, unemployment and disease, which are all civic issues, can be tackled 
using IL and LL (UNESCO, 2005). UNESCO’s overall strategy is to raise awareness on the need 
for governments to include IL as part of their countries’ national curricula. This is in the hope of 
developing an information society for all, a vision of the World Summit on the Information 
Society held in Geneva in 2003 (UNESCO, 2005).  

We add that literacy, IL and LL are critical components of civic literacy because without 
them, citizens cannot actively participate and initiate change in the community and in the greater 
society because they will be unable to take advantage of emerging opportunities in their 
communities. Indeed, the label illiterate is today often used to characterize the poverty, lack of 
basic necessities such as safe drinking water and health services, social isolation, exclusion and 
exploitation and lack of education still experienced in many parts of the world (Khaldoun 2002). 
According to Bhola, (1995) in such a context to be illiterate is surely to be disadvantaged. On the 
other hand to be literate is to acquire added potential since literacy is a prerequisite for the 
acquisition of other skills and the development of more rational attitudes (Bhola, 1995). Dighe 
and Reddi (2006) describe literacy as the root and without literacy there can be no 
empowerment, much more so for women and girls. However being literate is not enough in the 
complex world we are living in. IL is becoming increasingly important in the long term 
wellbeing of individuals and their nations (Rosenberg, 2002).  
 
Information Literacy 

The effective utilization of information requires a special kind of literacy beyond 
functional literacy or the ability to read and write, which is fundamental to civic literacy. This 
kind of literacy is what is commonly referred to as ‘information literacy’ (IL). According to the 
ACRL (2000), information literacy (IL) is defined as “an intellectual framework for 
understanding, finding, evaluating and using information. The key words from this definition 
are; determine access, evaluate, incorporate, use and understand.” Ocholla further adds that one 
must therefore have the ability to know when information is needed, formulate an effective 
search strategy in a variety of sources, once retrieved, critically evaluate the content, its accuracy 
and source of the information, and thereafter effectively use that information to meet one’s goals.  
 

IL is not a new concept; it was first used in 1974 by Paul Zurkowski, then President of 
the Information Industry Association, when he submitted a proposal to the National Commission 
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on Libraries and Information Science (NCLIS) in the USA. According to him, "People trained in 
the application of information resources to their work can be called information literate. They 
have learned techniques and skills for utilizing the wide range of information tools as well as 
primary sources in molding information solutions to their problems" (Bhandary, 2000). It is out 
of this earlier concept that we have our current understanding of information literacy.   

 
IL is crucial in increasing the competitive advantage of individuals, enterprises, nations 

and even regions (Rosenberg, 2002). In this information age, it is not what you have that gives 
you the competitive edge, but rather what you know and what you do with the knowledge that 
you have. In today’s world, the old adage holds true that ‘a man who knows is twice a man’. At 
this juncture, it is worth noting that different kinds of information are required in particular 
fields. For example, those who would aspire to work in the world of information and 
communication must be computer literate. With increased specialization in various fields, 
information specialists are now speaking of various kinds of ‘literacies’. Some of the literacies 
identified include functional or basic literacy, cultural, scientific, computer and financial 
literacies, to name a few (Bhandary, 2000). We can add civic literacy to this list.  
 
Civic Literacy 

As stated earlier, civic literacy is the knowledge of how to actively participate and initiate 
change in the community and greater society (Branson, 1998). It is the foundation on which a 
democratic society is built. Branson (1998) further explains that the empowering potential of 
civic literacy can translate into increased political participation with more citizens voting, more 
tolerant attitudes, and the permeation of democratic values, thus contributing to the quality of 
public policies and democracy. A civic literate society according to him is therefore more than 
locales offering access to printed matter, written records, visual material and advanced 
technologies on civic education that are devoid of ideological biases, but a society that 
consciously seizes upon and harnesses the information to serve the goals of social and human 
development (Branson, 1998).  

 
The critical role played by information in the wellbeing of societies has led to a 

fundamental shift in the current regime of economic growth towards a new phase called the 
knowledge economy where knowledge is now regarded as part of the production system, (Amin 
and Cohendent, 2004). The knowledge economy is  

‘driving economic and social development in both industrialized and developing countries as it 
offers possibilities of increase productivity and competitiveness, leapfrog development phases 
and open paths toward more sustainable futures’, (Dahlman, Routti and Yla-Anttila 2007: ix).  

In our view info potency has therefore become a major societal construct. We argue that those 
that are illiterate and lack FL cannot claim to be civic literate as they continue to be 
disempowered and excluded from full participation in the political, social and economic affairs 
of their society. According to the Universal Declaration of Human Rights, this makes civic 
participation a human rights issue as it is enshrined in Article 21 which reads:   

“Everyone has the right to take part in the government of his country, directly or through 
freely chosen representatives [and that] the will of the people shall be the basis of the 
authority of government; this shall be expressed in periodic and genuine elections which 
shall be by universal and equal suffrage…” (UN, 1948) 
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Citizen participation in a democratic society must be based on informed, critical 
reflection, and on the understanding and acceptance of the rights and responsibilities that go with 
that membership (Branson, 1998). The Constitution of Kenya (2010) guarantees each citizen: 
personal; political; economic and social rights. Personal rights include: freedom of conscience, 
religion, belief and opinion (Article 32); freedom of expression which includes: freedom to seek, 
receive or impart information or ideas (Article 33); access to information (Article 35); freedom 
of association (Article 36) and freedom of movement and residence (Article 39) among others. 
Political rights are enshrined in Article 38 states that “every person is free to make political 
choices” which include: the right to be registered as a voter; the right to vote and run for public 
office.  Economic and social rights are enshrined in Article 40, 41 and 43. These include: the 
right to acquire and own property of any description and in any part of Kenya (Article 40); right 
to fair labor practices including joining a trade union (Article 41) and right to social security 
(Article 43).  

 
However, despite the fact that these rights are enshrined in Kenya’s 2010 Constitution, 

without civic literacy, citizens may be unable to realize their constitutional rights and for as long 
as the status quo remains the political elite will continue to manipulate them and deny them their 
rights. Literacy is key because it allows citizens to access information. Access to information is 
no abstract debate; it is an essential tool of citizenship; knowledge expands horizons, allows 
people to make informed choices and strengthening their ability to demand their rights (Green, 
2008: 52). Although there doesn’t seem to be a universal agreement on what should be measured 
when defining literacy, literacy is a word that is usually associated with the more positive aspects 
of human civilization, such as social and economic development (Khaldoun, 2002). Dighe and 
Reddi (2006) describe literacy as the root without which there can be no empowerment more so 
for women and girls. 

 
In contrast, the label ‘illiterate’ is often used to characterize hunger and malnutrition, lack 

of basic necessities such as safe drinking water and health services, social isolation, exclusion 
and exploitation, and lack of education that is still experienced in many parts of the world 
(Khaldoun, 2002). To be illiterate is surely to be at a disadvantage, while to be literate is to 
acquire potential to further oneself since literacy is a prerequisite for the acquisition of other 
skills and the development of more rational attitudes (Bhola, 1995).  

 
According to Rosenberg, (2002), conventional literacy is usually defined as the ability to 

read and write and is often simplistically viewed as a binary condition - either the person can 
read or cannot read. However, the reality is that most of the population lies between these two 
extremities. We argue that the present complex knowledge economy demands literacy skills that 
go beyond the ability to read simple texts to literacy levels that enable citizens to participate fully 
in the present society, e.g. financial literacy and information literacy which are critical for civic 
literacy. The Global Campaign for Education defines literacy as ‘the acquisition and use of 
reading, writing and numeracy skills, and thereby the development of active citizenship, 
improved health and livelihoods and gender equality’ (Global Campaign for Education and 
ActionAid International, 2005) [as quoted by (UNESCO, 2010, p.95)]. We add that without IL, 
LL and FL which are critical components of civic literacy, there cannot be development of active 
citizenship, improved health and livelihoods and gender equality. 
 
Financial literacy 
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What exactly is financial literacy? One of the most widely used definitions is that by the 
U.S. Financial Literacy and Education Commission that defines FL as:  

“The ability to make informed judgments and to take effective actions regarding the 
current and future use and management of money… Financial literacy should include the 
ability to understand financial choices, plan for the future, spend wisely and manage and 
be ready for life events, loss or saving for retirement” 
(Basu, 2005: 1).  
 

However, there are many and varied definitions but in a recent survey article, Hogarth (2002) as 
quoted by Worthington, (2006) found that most definitions of financial literacy include 
knowledge and understanding of basic financial concepts and choices in areas of banking, 
savings and borrowing, spending wisely, debt control, good financial planning for the future so 
as to be ready for life events such as job loss or saving for retirement and the ability to use these 
to plan and implement financial decisions. Personal financial knowledge and skills or the ability 
to understand financial terms and concepts and to translate that knowledge skillfully into 
behavior is at the core of FL (Worthington, 2006).  

 
Lusardi and Mitchell (2007) look at FL as both an economic as well as a social issue. To 

them, FL is a measure of whether people understand the forces that significantly affect the 
quality of their lives and includes basic numeracy skills and the information and knowledge 
required to participate as an active and empowered consumer of financial services (bank 
accounts, mutual funds, etc.) and government financial assistance programs or wealth-creation 
incentives. In addition, it provides the foundation for saving and investing wisely, which in turn 
supports the accumulation of assets. The authors further suggest that the literature concerning 
financial literacy can be categorized into two areas, namely questions on financial competence to 
check the level of understanding of basic financial services, financial records, awareness of risk 
and return, and attitudes to spending and saving; and questions on financial responsibility to 
confirm knowledge of life choices, rights, responsibilities and confidence when resolving 
problems. Out of these views we put forward that FL is critical for the empowerment of women 
in civic society and without it women cannot realize their full economic and social potential. 
Women will be unable to participate as active and empowered consumers of financial services 
and government financial assistance programs” (SEDI, 2002). 
 
 
Women’s empowerment 

The Beijing Platform for Action illustrated a conceptual shift from a focus on ‘the status 
of women’ and ‘gender inequality’ to the objectives of ‘gender equality’ and ‘women's 
empowerment’ (Moghadam and Senftova, 2005). Among other things, the call for action was to 
empower women economically, politically, and culturally.  

Among its 12 critical areas of concern, one finds, inter alia, women's poverty, educational 
attainment, reproductive health and rights, employment and economic resources, political 
participation, violence against women, armed conflict, and women and the media (UN 
1996).  

 
As a result of the Call for Action, activists and advocates around the world have been 

lobbying governments, building consensus within civil society, and enlisting international 
support for the realization of the Platform's call for women's empowerment. Unlike the 
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Convention on the Elimination of All Forms of Discrimination against Women which establishes 
women's rights and government obligations, the Beijing Platform for Action is not a legally 
binding treaty (UN, 1996). However, for the countries that signed it (Kenya is one), it has helped 
to develop a global consensus on women's rights as it retains considerable moral authority and 
legitimacy.  
 

Despite these international protocols on women empowerment, there still doesn’t seem to 
be a clear definition of what women empowerment is. Without this, Mosedale (2005) cautions, 
there is a danger of the term ‘empowerment’ becoming a buzzword within certain circles in 
development policy and practice, and of being used to add glamour as opposed to value to 
interventions which actually seek to achieve a variety of economic and social outcomes, and 
which, although they may be extremely desirable in themselves, do not necessarily challenge 
existing patterns of power. A clear definition of empowerment is therefore critical. 

 
According to Moghadam and Senftova (2005), women's empowerment refers to women’s 

achievement of basic freedoms and legal rights, and participation in key social, economic, and 
political domains. On the other hand, Malhotra, Schuler, Boender (2002:13) describe 
empowerment as a ‘process’ as opposed to a condition or state of being.” Currently, the targets 
and indicators of the Millennium Development Goal are being used to define empowerment. 
Mosedale (2005) defines women’s empowerment as the process by which women redefine and 
extend the boundaries of what is possible for them to be and do in situations where they have 
been restricted from ‘being and doing’ compared to men. Kabeer (1999:435), like Mosedale 
(2005), defines “women’s empowerment [as] the process by which those who have been denied 
the ability to make strategic life choices acquire such ability”. We argue that financial literacy is 
an important marker on the road to strategic life choices and hence the empowerment of women.  

Bisnath, (2001) and Gita, (2002) both agree that the term ‘women’s empowerment’ has 
been conceptualized differently as it is used in many ways and in a wide range of contexts. 
However, in all the definitions, the goal of the empowerment process is to address issues relating 
to women’s subordination, inequality and inequity which will entail a shift from positions of 
powerlessness towards strategic social, economic and political participation (UN, 1996). The UN 
(1996), further subdivides women's empowerment into five components, namely: women's sense 
of self-worth; their right to have and to determine choices; their right to have access to 
opportunities and resources; their right to have the power to control their own lives, both within 
and outside the home; and their ability to influence the direction of social change, to create a 
more just social and economic order, both nationally and internationally. Gita (2002) summarizes 
all the conceptualizations of empowerment into four main dimensions: individual or personal, 
economic, collective/ social group, and political. As seen earlier all these are enshrined in the 
Constitution of Kenya (2010) and can only be realized through civic literacy. 
 
Kenya environment 
Literacy in Kenya 

It is good as a country to look at where we are in terms of literacy levels, as this affects 
our ability to participate in civic affairs. According to the Kenya Adult Literacy Survey (2007), 
over 7.8 million Kenyan adults (38.5%) and out-of-school youth aged between 15-19 years who 
either had never enrolled or had dropped out of school were illiterate in 2007. According to the 
Ministry of Planning, National Development and Vision 2030 (2008), out of the 61.5% literate 
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adult population, only 29.6% had attained desired mastery literacy competences. Nairobi 
province had the highest literacy rate at 87.1% while North Eastern Province had the lowest at 
8.1% (KALS, 2007). The urban adult population that is literate stood at 79.9% compared to the 
rural adult population at 58.7% in 2006 (Kenya Economic Survey, 2006).  

 
Gender disparity in education continues to exist, becoming more pronounced in higher 

education. Although the ratio of girls to boys at primary schools favors girls at 102 girls to 100 
boys, it decreases significantly in secondary schools to 89 girls to 100 boys, and at university, 
only 30% of the university students are girls (MOEST, 2004). The ratio of illiterate youth 
between the ages of 15 and 24 years stood at 24.5% for males and 31.4% for females in 2004 
(Government of Kenya, 2005). The Kenyan Government, in admitting the seriousness of this 
problem, stated that: “Education and training in Kenya today is facing various challenges that 
have negatively impacted on economic development. Unless addressed immediately, these 
challenges are likely to affect unfavorably the current and future development in Kenya” 
(MOEST, 2004). 
 

One way of increasing overall literacy is by ensuring that all children of school going age 
are enrolled in school. In 2003, the government undertook an ambitious program of providing 
Free Primary Education (FPE) that has seen the country attain a current national enrollment rate 
of 95% (Uwezo Kenya, 2010). While the number of years of schooling remains the most 
frequently used variable to measure cognitive skills, especially literacy and numeracy, recent 
studies indicate that this may not be an accurate measure (Uwezo Kenya, 2010). This means that 
although there is a tendency to conflate schooling, education and literacy, they should be treated 
separately as attaining of one for example schooling does not necessarily guarantee attainment of 
literacy and education. 
 

A report by MOEST (2004) identified the major concerns of the FPE program as: lack of 
facilities; high repetition and dropout rates with the cumulative dropout rate in primary education 
in 2003 as high as 37 percent, and the repetition rate was estimated at 14 percent between 
Standards 1 and 7. The survival rate at primary school level was also low at 40 percent; and 
although the survival rate improved at secondary school level to 84 percent, the overall 
performance remained low considering that the GER for the secondary level was 22 percent 
(MOEST, 2004). All these factors contribute to unacceptably low literacy levels.  
 

Despite the introduction of Free Primary Education, a lot of children still remain out of 
school, mainly due to increased household poverty, effects of redundant cultural practices, HIV 
and AIDS, and the harsh conditions of Kenya’s arid and semi arid areas. Alternative Basic 
Education (ABE) has been in existence since 1970 to address the educational needs of these out-
of-school children and youth (MOE, 2008). However, it has been characterized by dwindling 
participation. According to the Sessional Paper No. 1 of 2005, the challenges facing ABE are 
mainly low quality provision and lack of ties to the formal education system (MOEST, 2005). It 
is therefore seen by many and particularly the intended recipients as a parallel system and in 
most cases inferior (WERK, 2011). 
 

Part of the solution to low literacy levels among adults is Adult and Continuing 
Education (ACE), which is also part of Alternative Basic Education (MOE, 2010). However, if 
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the example of the late Mr. Maruge (who, until his death, was the oldest primary school student 
in the world) together with other adults in regular schooling is anything to go by, then we can 
only conclude that this programme is performing dismally. The enrolment of adults in the Adult 
and Continuing Education Programme in 2008 was only 189,005 (Directorate of Adult and 
Continuing Education, 2010). The program has been characterized by: lack of political 
commitment to ACEs; an irrelevant and outdated curriculum; lack of trained teachers; high rate 
of absenteeism; and poor learning facilities (MOE, 2008). In 2011 the government launched a 
new curriculum (Adult Basic Education and Training, ABET) to better meet the needs of adult 
learners. This, together with the shift of the Directorate of Adult Education to the Ministry of 
Education, is expected to revamp the program. 
 

One of the Kenyan government’s initiatives for lifelong learning was the establishment of 
Technical, Industrial, Vocational and Entrepreneurship Training (TIVET) institutions. However, 
these institutions are presently faced with myriads of problems including: inadequate and 
obsolete teaching and learning facilities and equipment; poorly trained teachers and a curriculum 
that is not in tune with the needs of the country; and weak quality assurance, inspection and 
supervision (MOEST, 2004). The government needs to revamp the ailing TIVET institutions by 
ensuring constant funding and offering superior courses. After all, the country hopes to join the 
list of newly industrialized countries by the year 2030. 
 

The problem of illiteracy can be traced back to the early years of schooling. In recent 
years, two reports on the quality of education were launched: the 2010 Annual Learning 
Assessment (ALA) report by Uwezo Kenya (2010) and the National Assessment System for 
Monitoring Learning Assessment (NASMLA) launched by the Kenya National Examination 
Council (KNEC, 2010). Both reports suggest that many children in our primary schools, 
including those in upper classes, are unable to demonstrate basic reading competences. 
According to the Uwezo Kenya (2010) report, out of every 1000 children completing Standard 8, 
an estimated 50 cannot read a Standard two story, while 25% of all children in Standard 5 cannot 
read a similar story.  

In my view, the sad irony of illiteracy is that those who most need access to education by 
which they might pull themselves out of a disadvantageous situation, are the ones most deprived 
of this access. The tendency for this legacy to be passed on to their children further aggravates 
the situation. This problem is compounded by the fact that in Kenya, illiteracy rates are higher 
among women than men. The 2010 ALA report (Uwezo Kenya, 2010) clearly indicated that girls 
(6-14 years) whose mothers had not been to school were seven times more likely to be out of 
school than their peers whose mothers had completed the primary school cycle. Children’s 
literacy and numeracy competencies therefore increase with mothers’ level of formal schooling. 
The study gives credence to the theory that in many cases, poverty is trans-generational.  

While the government focuses on raising the basic literacy levels in the country, the flow 
of information continues unabated, which introduces the problem of information overload? 
Drucker (as quoted by Saulles, 2007) once said, “Finding, evaluating, and using information 
efficiently are among the most significant challenges to all professions, particularly in the 
business world.” Large organizations are now hiring information specialists to manage 
information for them because there is far too much information for them to find their way 
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around. We speculate that this problem is significantly compounded in the case of someone with 
only basic literacy.  

Economic empowerment and civic literacy 
It has been universally acknowledged that the gender divide exists. Many governments 

keep reaffirming their commitment to women’s empowerment and to a gender equality 
perspective in order to overcome this divide. In October 2007, during the Americans for UNFPA 
Gala for the Health and Dignity of Women, the UN Secretary-General Ban Ki-moon, while 
reiterating the need to support the UNFPA, said that: “[T]oday, we understand, even better than 
our founders did, that the empowerment of women is a fundamental condition if we are to make 
progress towards the goals for which the United Nations was created” (UNFPA, 2007). Today 
everyone agrees that without the empowerment of women, the world cannot talk of lasting peace 
and security, improved living standards and respect for human rights (UNFPA, 2007). 
Achievement of the MDGs depends on greater economic empowerment of women. 
 

Although there has been some progress in many, albeit not all, of the campaigns’ central 
goals, the pace of Africa’s gains appear to still significantly lag behind those of the developed 
regions (Harbeson, 2007). Kenya cannot afford to ignore women as statistics released by the 
KBS (2005) indicate that the number of households headed by women are increasing and are 
now at 36.7% as compared to that of those headed by a man which is about 63.3%. It further 
shows that the population of women in child bearing age between ages 15-49 who are also 
considered to be economically productive is also high. However as seen earlier, their schooling 
status is low. The following table indicates the percent of female headed households and their 
contribution to national poverty by province (Source KBS 2005) 
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Kenya has committed itself to eliminating the gender divide through the enactment of 
policies and by availing funds to women entrepreneurs in order to empower them economically. 
The government, together with its development partners (mainly the World Bank and European 
Union), has set up various funds specifically for women with a capital base that is worth billions 
of dollars. In 2007, the government created a National Fund for Women with a capital base of 
USD 12.5 million for disbursement to women entrepreneurs. Other institutions, such as the 
Equity Bank, have a fund of USD 6.25 million, while Kenya Commercial Bank (KCB) has 
another USD 6.25 million. The Finance Bank is one of the banks charged with the disbursement 
of these government funds. The International Finance Corporation (IFC) has also set up a fund 
for women entrepreneurs, which is proving to be quite popular. As a way of promoting women 
entrepreneurs, some banks have created accounts with appealing names that exclusively target 
women. For example, Standard Chartered Bank has the Diva account; KCB has the Grace 
Account; and Equity Bank, with its slogan “Empowering women in business”, has several 
accounts - Shaba, Imara, Fedha, Dhahabu, Almasi and Platini. Unofficial women’s groups also 
known as ‘chamas’ have been invited by mainstream banks like Barclays Bank to do business 
with them by opening the ‘Jiinue” account. These examples clearly show that a lot of initiatives 
and funding is going towards Kenyan women with the hope of empowering them economically 
and thereby achieving MDG goal no.3   

 
We do agree that legislation and the setting up of various organizations and other 

initiatives, whether by the government or by NGOs, are important as they form the framework 
for the economic empowerment of women. However, the most pertinent question for us is: are 
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Kenya’s women entrepreneurs financially literate? Do they have skills in the management of 
personal financial affairs to take advantage of this framework? If not, then they will continue to 
remain stunted in their ability to make informed and effective decisions on issues that confront 
them every day at both personal and societal level.  

Conclusion 
The relationship between education and political participation is well established. 

Educated people are to some extent more likely to vote, voice more tolerant attitudes, and 
promote and uphold democratic values. The empowering potential of literacy can therefore 
translate into increased political participation and thus contribute to the quality of public policies 
and to democracy. Today, most people agree that without the empowerment of women, the 
world cannot talk of lasting peace and security, improved living standards, and respect for human 
rights. 
 

The economic returns to education have been extensively studied, especially in terms of 
increased individual income in relation to economic growth. Lusardi and Mitchell (2007:39) 
have clearly established that there is a very high correlation between FL and economic outcomes. 
Women who are not financially literate are excluded from appropriate, fair and safe financial 
services that are offered by mainstream financial providers such as banks. It is no wonder then 
that in the recent ‘Ponzi’ schemes (also known as pyramid schemes) where Kenyans were 
conned out of more than USD 360 million, women made up the majority of victims. For as long 
as this form of exclusion remains, the economic empowerment of women will never happen, and 
the term will remain a mere catch phrase. 

 
Many governments acknowledge the need for access to information by their citizens and 

at the same time appreciate their difficulty in accessing the same. In order to make information 
easily accessible, many governments around the world have enacted information policy bills. 
However, Kenya is yet to enact a national information policy bill; it was only in the year 2007 
that a bill was drafted by the Ministry of Information and Communication (MIC, 2007), and this 
is yet to become law. Kenya should move quickly to enact this bill in order to ensure that the 
right to information is enshrined in law. 
 

Kenya acknowledges the fact that the establishment of libraries and information centers 
across the countries can go a long way in making information more accessible to a wider 
population. In Kenya, the Kenya National Library Service has been lobbying members of 
parliament to use part of their Constituency Development Fund to form community libraries. 
However, in the last parliament (2003-2007), only two out of 210 constituencies established a 
community resource center. I propose that one of the measures of ranking constituencies in terms 
of economic performance should be on access to information. This would encourage members of 
parliament to make information more readily available. 
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