SERENS GRAMMELS

Taurini. Par Esras Ersenas projektu
Ja jus prastu runat zviedriski...

Skola

Projekta Ja jds prastu runat zviedriski... aizsakums bija
Ersenas tris ménesus ilga uzturédanas Stokholma. Noliika vairak
uzzinat par valodas apmacibu, kas tiek organizéta Zviedrijas imi-
gracijas politikas ietvaros, Ersena registréjas InfoKomp - skola,
kas péc Zviedrijas Migracijas parvaldes un pasvaldibu pasitijuma
apmaca patvéruma meklétdjus un imigrantus. SFI (Swedish for
Immigrants - “Zviedru valoda imigrantiem”) kurss paredzéts
tiem, kuri sanémusi pozitivu atbildi uz iesniegumu par vélmi inte-
gréties zviedru sabiedriba. Patvéruma meklétajiem, kuru
pleteikums vél tiek izskatits vai kuriem atlauta tikai islaiciga uztu-
rédanas, ir citi kursi. Jau pie pasas skolas ieejas norades sadala
“daZados” dalibniekus tajos, kuriem Sie kursi nakotné noteikti
bs noderigi, un tajos, kuriem talaka perspektiva no tiem nav
nekadas jégas, jo viniem var bt jaatstdj valsts. PEc tam vieni un
otri atkal sastopas &dnica. Gandriz visi kursu dalibnieki, kurus
Ersena sastapa projekta istenosanas laika, mitinds Stokholmas
dienvidu piepilsétas. Viniem visiem ir kopiga pieredze: valodas
macisanas viniem nav tdrisma vai darijumu interedu noteiktas
cejosanas blakusefekts. Imigrantiem jaunas valodas apguve
nozimé integracijas procesu pilnigi jaund kultiras sistéma. Tikai
oti retos gadijumos procesa pamata ir brivpratigs l8mums.
Lielako tiesu tas ir tiesi saistits ar dzimtenes, draugu, gimenes un
darba zaudélanu. Veidojot savu projektu “Ja jds prastu runit
2viedriski... " viena no valodas skoldm, Ersena to nostida situaci-
ja ar lielako konflikta potencidlu. Un tas nav tiri zviedrisks kon-
flikts, tas jauzliko un jatrakté ka absoliti vispareiropeisks
jautajums.

Integracija un produktivitate

1997. gada decembri Zviedrijas parlaments - Riksdags — ar
nelielam debatém pienéma lémumu turpmak neizdalit imigran-
tus ka atsevisku socidlu grupu, pamatojoties tikai uz imigrésanas
faktu. Neatkarigi no imigranta vai imigrantes lidzsingjas kultdras
pieredzes ikvienam tiek dotas vienadas tiesibas un iespéjas — 3ada
Pieeja ieguva integracijas politikas (pretéji imigracijas politikai)
nosaukumu. Netiek apstridéts fakts, ka nopietns $kérslis imi-
grantu integracijai ir darba iespéju trikums. Gandriz visu imi-
grantus uznemoso Eiropas valstu - tatad ari Zviedrijas — politiskas
programmas uzsver nepieciesamibu nodrodinat imigrantiem
darbu, garantéjot adekvatu valodas apmacibu un arodsagatavo-
Sanu. Zviedrija 3is Iémums tiek uztverts Joti nopietni. 1998. gada
tika izveidota Zviedrijas Integracijas parvalde — jauna valsts struk-
tra, kas isteno visparéjo atbildibu par minétas integracijas poli-
tikas istenosanu. Viens no rezultatiem ir tas, ka tagad katras
Zviedrijas padvaldibas piendkums ir piedavat zviedru valodas
apmacibas iespéjas un sniegt pamatzindanas par zviedru
sabiedribu.

Sada plasa valodas kursu un arodsagatavosanas program-
ma, pirmkart, saknojas Zviedrijas ka 3obrid un vésturiski imi-
grantiem labvéligas zemes loma, un, otrkart, nordda uz visa

SOREN GRAMMEL

Butterflies. On Esra Ersen’s Project
“If You Could Speak Swedish...”

The School

The starting point for the project If You Could Speak
Swedish... was Ersen’s three-month stay in Stockholm. in order
to find out more about the language training that is organised as
part of Sweden's immigration policy, Ersen registered at
InfoKomp, a school that teaches asylum-seekers and immigrants
on commission from the Swedish Migration Board and various
municipalities. The SFI course (Swedish for Immigrants) is
reserved for those whose application for integration into the
Swedish community has been accepted. For asylum-seekers
whose application has not yet been decided on, or who are only
allowed a limited stay, there are other courses. Directly at the
entrance to the school a sign divides the ‘different’ participants
into those who will profit from such a course and those for
whom the long-term benefit makes no sense since they may
have to leave the country. They all meet up again in the canteen.

Almost all the course participants whom Ersen met during
the project live in the suburbs south of Stockholm. The people at
the school share a common experience: for them learning a new
language is not the side effect of travel occasioned by tourism or
business interests. For immigrants the acquiring of a new lan-
guage stands for a process of integration into a completely new
cultural system. In very few cases, the process is based on a
voluntary decision. For the most part, it is directly coupled with a
loss of homeland, friends, family and vocation. By developing her
work If You Could Speak Swedish... in one of the language
schools, Ersen locates it directly in a situation with the greatest
potential for conflict. And the conflict is not one restricted to
Sweden, but should be seen and treated as an eminently

European topic.

Integration and Productivity

In December 1997, with few dissensions, the Swedish
Parliament, the Riksdag, agreed not to classify immigrants as a
distinctive group solely because they were immigrants.
Accordingly, regardless of his or her ethnic or cultural back-
ground, everyone receives the same rights and the same
chances, a so-called integration (not immigration) policy. There is
no disputing the fact that joblessness is a serious hindrance to
the integration of immigrants. Almost all the political pro-
grammes of the European countries that take in immigrants, also
Sweden, emphasise the need to promote employment for immi-
grants by assuring them adequate language teaching and voca-
tional training. This resolve is taken very seriously in Sweden. In
1998 the Swedish Integration Board was founded, a new autho-
rity with comprehensive responsibility for this integration policy.
One result is that every municipality in Sweden is responsible for
offering educational possibilities in the Swedish language and for

—providing a basic knowledge of Swedish society.

The extensive programme of language courses and voca-

tional training in Sweden derives, firstly, from its role and its his-
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gy,

Eiropa ieturdto kursu uz produktivitati un efektivitati. i politikas
orientédands uz modernds vadibas principiem ir simptomatiska
industriali attistitas nacijas politiskajai programmai un uzspieZ
savu zimogu ari tas imigracijas politikas mérkiem un mehanis-
miem. Atklati ksenofobiska un izolacionistiska politika ir vienkarsi
neefektiva, tapéc ir nolikta patalaka kakta, to aizstajot — un
pirmkart jau socaldemokratijas parvalditajas Eiropas zemés — ar
ta sauktajam integracijas programmam. Tas, kas lidz 3im ticis
argumentéts ar “humaniem"” un étiskiem principiem, tagad imi-
gracijas diskursam kjuvis iesp&jams bez tie3a sakara ar tiem - ar
efektivitates un produktivitates birku.

Gribot izteikties cita vieta

Ar projektu Ja jUs prastu runat zviedriski... var iepazities 23
mintdu videofilma, kas ir pilnigi neatkarigs kinomaterials un ari
dokument@ projekta gaitu viena no Stokholmas vietéjam valodas
skoldm 2001. gada rudeni. Ta tap3anas pamata ir Esras Ersenas
kopdarbs ar kursu dalibniekiem. Ka jau ieprieks minéts, Sie kursi
paredzéti tikai imigrantiem un patvéruma meklétajiem. Ersenas
mudinati, kursu dalibnieki uzrakstija to, ko vini sacitu zviedriski,
ja pietiekami labi runatu 3aja valoda. Protams, viniem to nacas
darit sava dzimtaja valoda, jo zviedriski vini vél neprata tik labi
izteikties. Nebija nekadu noradijumu par teksta saturu vai apjo-
mu - tam vienigi bija jabut personiskam un konkréta momenta
izjita balstitam. Visai daZadas atbildes — daZas emocionalas,
dazas politiskas, vienas isas, citas plasas — tika partulkotas
zviedriski (cita starpa, no kiniedu, arabu, krievu, spanu, bengalu
valodas). Jau 3aja videofilmas posma k|Ust neparprotami skaidrs,
ka vélmé istenot integraciju ir saskatama praktiska nepiecieSami-
ba péc politikas, kam jareagé uz pasaules méroga izmainam
(modes varding: globalizicija) un fenomeniem, kurus plasi veici-
na politiskie lémumi industrialajas valstis (modes vardins: imigra-
cija). Rezultats ir tads, ka 90. gadu beigas 19% no Zviedrijas
iedzivotajiem ir dzimusi arpus Zviedrijas vai ari vecakiem, no
kuriem vismaz viens nav dzimis Zviedrija (salidzinajumam ASV $is
skaitlis ir 25%). Tadu iedzivotaju skaits, kuri nav dzimusi neviena
no Ziemelvalstim — Zviedrija, Norvégija, Danija, Islandé vai Somi-
ja -, ir vairak neka dubultojies kops 1980. gada.

Sis attistibas izskaidrojums ir neeiropeiskas izcelsmes béglu
pieplidums un tam sekojo3a vinu gimenu ierasanas. Imigrantu
iespéjas darba tirgi ir visai nevienadas un - saskana ar statisti-
ku - relativi atkarigas no izcelsmes. Pilsoniem, kuri nav no
Ziemejvalstim, ir vislieldkds grutibas, seviski jau tiem, kuru
izcelsme nav saistita ar Eiropu vai Ziemelameriku. Attiecigi ari
neziemejvalstu izcelsmes pilsonu situdcija Zviedrijas darba tirgu ir
visvairak diskutétais jautajums. Ir uzkritodi, ka stavoklis 3aja joma
neatbilst ekonomikas kopainai. Kaut ari darba tirgl 80. gados tas
bija labvéligs, nodarbinatibas limenis neziemejvalstu izcelsmes
pilsonu vidi kopé 1980. gada faktiski ir krities. 50. gadu sakuma
imigrantu nodarbinatibas limenis bija par apm. 20% augstaks
nekd zviedriem, bet 90. gadu beigas tas par 40% atpalika no
zviedru limena. No 1990. lidz 1998. gadam bezdarba limenis
zviedru izcelsmes pilsoniem pieauga no nepilniem 2% lidz
apméram 6%. Tajda pasa perioda bezdarbs neziemejvalstu
izcelsmes pilsonu vidi pieauga no 5% lidz 27%. (Avots:
Zviedrijas statistika.)

Zviedru valoda imigrantiem

Daudzkart minéts imigrantu bezdarbu wveicino3s faktors ir
nepietiekama jaunas mitnes zemes valodas prasme. Papildu fak-
tori ir citu nepieciesamo valodu, profesiondlo iemanu, kultlras
zinaganu trukums, pieejas trikums sociald nodrodinajuma sisté-

. mai, ka ari sare2gijumi kvalifikicijas noteik3ana. BieZi imigrantu

lodas prasme tiek nepardomati attiecinata uz vinu visparéjo
litibas limeni. Tadéjadi tiek pausts arguments, ka imigrantu
darbam salidzindjuma ar Ziemelvalstu pilsoniem ir zemaka pro-

tory as an immigration country, and secondly points to a wide-
spread programme in Europe for productivity and efficiency. This
orientation of politics towards modern management is sympto-
matic for the industrial nation’s political programme and also
marks the aims and mechanisms of their immigration policy.
Politics that are openly xenophobic and isolationist are simply
inefficient and have therefore become fossilised, which — above
all in the social-democratically governed countries in Europe -
were replaced by so-called integrative programmes. Under the
sign of efficiency and productivity, an immigration discourse has
become possible that is argued on ‘humanitarian’ and ethical
principles, without being primarily derived from them.

Wanting to Say Something Elsewhere

The project If You Could Speak Swedish... is available as a
23-minute video that can be presented on its own, and which
also documents the process of the project that took place in one
of Stockholm’s local language schools in the autumn of 2001. It
is based on the collaboration between Esra Ersen and the course
participants. As noted previously, the school courses are exclu-
sive to immigrants and asylum-seekers. At Ersen’s instigation the
participants wrote down what they would say in Swedish if they
could speak the language adequately. Naturally they had to do
this in their respective native tongues, since they could not yet
speak enough Swedish. There were no guidelines as to the con-
tent or the length of the texts, only that the statement should be
personally and urgently felt. The very different replies - some
emotional, some political, sometimes brief, sometimes long -
were translated into Swedish (from Chinese, Arabic, Russian,
Spanish, Bengali, among others). Already at this point in the
video it becomes clear that the desire for integration shows the
practical need for a policy that has to react to world-wide
changes (catch phrase: globalisation) and the phenomena (catch
phrase: immigration) that are being uninhibitedly promoted by
political decisions in these industrial states. The result has been
that, by the end of the 1990s, 19 percent of Sweden's popula-
tion was either born outside of Sweden or were children of at
least one foreign-born parent (compared to 25 percent in the
USA). The number of people who are not from any of the Nordic
countries, i.e., who are not from Sweden, Norway, Denmark,
iceland, or Finland, has more than doubled since 1980.

This development is explained by the increase in non-
European refugees and by the consequential immigration of
their kin. For immigrants the chances on the job market are very
varied and, according to statistics, break down relative to origin.
Those citizens who are not from one of the Nordic countries
have the greatest difficulty, especially those with no European or
North American nationality. Consequently the job market situa-
tion for non-Nordic citizens in Sweden is much debated. It is
striking that the situation is not analogous to the overall eco-
nomic picture. Whereas the job market in the 1980s was more
favourable, the employment rate for non-Nordic citizens has
actually fallen since 1980. While at the beginning of the 1950s
immigrants had an employment rate of about 20 percent higher
than that of Swedes, it was about 40 percent lower than that of
Swedes by the end of the nineties. Between 1990 and 1998 the
unemployment figures for Swedish citizens have risen from less
than 2 percent to about 6 percent. In the same time period,
unemployment jumped from 5 percent to 27 percent for non-
Nordic citizens. (Source: Statistics Sweden.)

Swedish for Immigrants

The factor leading to unemployment among immigrants
that is repeatedly named is the lack of proficiency in the lan-
guage of the new country. Others are a deficiency in other
required languages, of professional skills, of cultural compe-



duktivitate vinu vajakas izglitibas un/vai slikto zviedru valodas
zinddanu dé|. Sis socidlas grupas valodas prasme ir galvenais
arguments, ar kuru tiek skaidrota tas sociala situacija kopuma.
Protams, nakas 3aubities, vai integracijas problému skaidroju-
mam uzskaititie argumenti ir izsmejo3i, jo imigrantu bezdarbs ir
audzis apgriezti proporcionali imigracijas tempam.

“Nekvalificéto arzemnieku” shéma neder ari neziemelvalstu
izcelsmes cilveku izglitibas limena raksturojumam salidzinajuma
ar valsts nodarbinatibas agentiras redistrétajiem zviedru bez-
darbniekiem. Lai ari to personu proporcija, kuram ir tikai obligata
pamatizglitiba, starp neziemelvalstu izcelsmes bezdarbniekiem ir
augstaka (40%) neka starp zviedru darba meklétajiem (gandriz
30%), ari tie, kuru izglitiba ir augstaka par vidusskolas limeni,
starp pirmajiem ir lielaka proporcija (16%) neka starp zviedru
bezdarbniekiem (12%). Ari vidusskolas izglitibas ilgums
neziemelvalstu izcelsmes pilsoniem ir lieldks (vismaz tris gadi), ko
nosaka austrumeiropiesu ipatsvars starp imigrantiem. Tas
nozimé, ka neziemejvalstu imigrantiem visuma nav zemaks
izglitibas limenis ka zviedriem, ja ari vini dominé taja darba mek-
Iétaju grupa, kuras izglitibas limenis atbilst tikai obligatajai pa-
matizglitibai. (Avoti: Pastaviga darba tirgus komisija, Nacionala
darba tirgus administracija, Nacionala darba tirgus parvalde,
Zviedrijas statistika.)

Balstoties Seit isi izklastitajos faktos, var teikt — arzemnieku
un imigrantu valodas skolu un arodsagatavosanas kursu sistémai
tiek pieskirta nozimiga funkcija ka “engei” starp ta saukto sek-
migo un nesekmigo vai daléjo naturalizacijas procesu, resp.
integraciju. Gandriz visi neziemejvalstu izcelsmes bezdarbnieki
Zviedrija piedalas viena vai otra izglitibas papildinasanas pro-
gramma. Tas nozimé, ka daudzu cilvéku ikdieniskajai valodas
skolas rutinai ir tieSa saistiba ar vinu integracijas procediru un
problémam, ar procesu, kas nereti tiek uzlikots ka piespiedu
asimilacija kultlras sistéma, kas ir pretruna ar pasa vértibam un

normam. Viena tresdala no Siem Jaudim apmeklé kursus pro-

grammas Zviedru valoda imigrantiem ietvaros. Paredzétais kursa
apjoms ir 525 akadémiskas stundas (pa 45 minitém katra),
tomeér Sis lielums var svarstities. Vairak neka 50% dalibnieku
nokarto eksamenu divu gadu laika. No tiem, kuri uzsaka macibas
1993./94. gada, tikai 37% apméram péc gada nokartoja eksa-
menu. Ta nav specifiska Zviedrijas probléma. Ari Niderlandg,
kuras integracijas modelis tapat balstas uz valodas un arodap-
macibu, tikai ap 15% dalibnieku pabeidz apméram 600 stundu
valodas kursu. Ari Niderlandé valodas (ne)zinasana ir galvenais
arguments — un pajreizéjais noskanojums valsti |auj to seviski
skaidri konstatét -, kas tiek minéts, pamatojot imigrantu
nevélédanos adaptéties, un ari izskaidrojums vinu gritibam
iekjauties darba tirgQ; tas pats arguments tiek minéts ari, skaidro-
jot imigrantu it ka nenovériamo nonak3anu kriminalaja vidé.
Sads vértéjums, no vienas puses, padara valodu par
nozimigu lidzekli dzivei kulturala vidé, bet taja paa laika reducé
to lidz integréties (ne)vélésanas vai pat likuma (nejrespektésanas
simptoma statusam. Valoda bieZi tiek izmantota k3 attaisnojums
domingjodo sabiedribas grupu nepatikai pret arzemnieku, kam
faktiski ir cits iemesls (nauda, religija, adas krasa, etniska
izcelsme, dzimums u.tml.). Ja franciziete Berliné runad lauzita
vacu valoda, visiem tas Skiet 3armanti. Ja kinieSu imigrants
Nujorka tiek pie turibas, pateicoties sava restordna pe|nai, tad
vina lauzita angju valoda tiek citéta ka apliecinajums vina auten-
tiskas kinieu virtuves kvalitatei. So problému atspogulo pasas
Ersenas — péc izcelsmes turcietes - daudzkartéjie vérojumi vinas
neskaitimajos cejojumos un apmesanas vietas Eiropa. “Ja jis
esat no kadas Eiropas valsts un celojat pa Eiropu, tad valodai nav
tadas nozimes ka tad, ja jis nakat, pieméram, no Irdkas, Iranas
vai Peru. Zviedriem, iespéjams, 3kitis jauki, ja jiis, vacietis bidams,
centisieties runat lauzita zviedru valoda. Irakietis 3adu toleranci
nesastop.” Rakstot 30 tekstu, es pienému, ka aiz valodas argu-

tence, of access to the social network, as well as the difficulty of
comparing qualifications. The language competence of the
immigrants is often unthinkingly linked to their basic education-
al level. It is thus argued that immigrants are less productive than
Nordic citizens because of their poor education and/or poor
knowledge of Swedish. The language ability of the group is the
main argument for explaining the overall social situation. It is
indeed questionable if the arguments listed to explain the prob-
lems of integration are sufficient, because immigrant unemploy-
ment has risen in reverse proportion to actual immigration.

Also the education level of non-Mordic as compared to
Swedish citizens registered with the state employment agency is
not explained by the model of "unqualified foreigners”.
Although the proportion of those who had only a compulsory
grade school education as their maximum educational level was
higher among the non-Nordic population (40 percent) than
among Swedish job-seekers (almost 30 percent), a greater pro-
portion of the former (16 percent) had an education beyond sec-
ondary school in comparison to unemployed Swedes (12 per-
cent). Also the non-Nordic citizens had a longer period (at least
three years) of secondary schooling, whereby the East Europeans
make up the greatest share of these. This means that immigrants
from non-Nordic countries do not, in general, have a lower edu-
cational level than Swedes do, even if they are over-represented
among the group of job-seekers with a maximum of what cor-
responds to only compulsory school education. (Sources; The
Standing Committee on the Labour Market; AMS, The National
Labour Market Board; and Statistics Sweden.)

Based on this brief explanation, the system of language
schools and vocational training courses for foreigners and immi-
grants is given the important function of a "hinge’ between a so-
called successful and an unsuccessful or incomplete naturalisa-
tion process, i.e., integration. Almost all unemployed people
with non-Nordic citizenship in Sweden are in some kind of pro-
gramme for further education. This means that for a large group
of people, the daily routine of the language school is linked
directly to the procedures and problems of one's own integra-
tion, a process that is not seldom seen as the compulsory assim-
ilation into a cultural system that stands in contradiction to one’s
own values and norms. One third of these people are taking
courses within the framework of the ‘Swedish for Immigrants’
programme. The guideline for the course is an average of 525
teaching periods (one period being 45 minutes), but its duration
may vary. Less than 50 percent of the participants pass the final
exam within a two-year period. Of those who began a scheduled
course in 1993/94, only 37 percent passed the final exam after
an average of one year. This is not a specifically Swedish prob-
lem. In the Netherlands, whose integration model is similarly
based on language and training, only 15 percent of participants
pass the language course of approximately 600 hours of teach-
ing. Also in the Netherlands, language (in)competence — which
in the country’s current mood is clearly registered - is the main
argument for proving immigrants’ unwillingness to adapt, as
well as an explanation for their difficulty in entering the labour
market; it is also enlisted to explain an allegedly inevitable decline
into criminality.

This assessment raises language, on the one hand, to an
important instrument for living in a culture, but at the same time
reduces it to a supposed indication of integration (unjwillingness
or even of law (un)awareness. Language is often used as an alibi
for a dominant groups' dislike of something about the foreigner
(money, religion, skin colour, ethnicity, gender, etc.). If a French
woman in Berlin speaks broken German, everyone thinks it

charming. If a Chinese immigrant in New York earns a lot of

money with his restaurant, his broken English is cited as a
guarantee for the quality of his authentically Chinese cuisine.
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menta slépjas dzili saknota, bet taja pasa laika iracionala preten-
zija uz kulturalo hegemoniju, “pamatiedzivotaju” uzstadita prasi-
ba “imigrantam” vispusigi kulturali adaptéties.

Iztulkot un nolasit pareiza intonacija

Video dokumentéta projekta otra faze rada atseviSkus kursu
dalibniekus skolotdja vadiba apgustam pasu uzrakstito tekstu
pareizu izrunu. Skolotaja balss skan aizkadra - jus redzat tikai
skolnieku runajam kameras prieksa. Tadeéjadi kamera ienem
skolotaja skatu punktu. Sadi uznemtais videosiZets sniedz véroju-
mus vismaz divos limenos. No vienas puses, tie ir teksti, ko kur-
santi radijusi, individuali atsaucoties Esras Ersenas mudinajumam,
un kas tagad kjuvusi par macibu materialu. No otras puses,
videoieraksts veido institiicijas ikonografiju, kursantiem stavot
filméjosas kameras priek3a daZadas skolas vietas uz tas interjera
elementu un aprikojuma fona.

K|Gst skaidrs, ka valodas skola neviena aspekta neatsta
"nejausu” iespaidu un ka ari interjera noforméjums viscaur nora-
da uz %is vietas funkciju jeb, precizak, doktrinu; vietas, kuras
pastavéianas mérkis - valodas apmaciba - ietver ari planoto
“svedinieku” iekjausanu jau eksist&jo3a kopiena. Mijiedarbeé starp
diviem ieraksta limeniem - kursantu izteikumiem un skolas inter-
jeriem, kas veido vinu teiktajam rami, — atklajas kursu dalibnieku
individuala skatijuma un institucijas sociala un ideologiska kon-
teksta attiecibas. Un ari 3o divu limenu parklasanas atspogulojas
Ersenas kameras fokusa, kas, lai ari rada kursantus no fikséta
kameras stavokla, maina perspektivu, pastavigi pietuvinot un
attalinot un ta mainot runataju ietvaru telpa. Skolas vizuala kon-
tekstualizacija runatajiem ir izveidota par institlcijas portretu,
kura skaidri ieziméts, kadus $i institlcija plano padarit savus
“klientus”; tiek sniegts ieskats skolas koncepcija un ideologija.

Photoshop

Sjamaks no Iranas jusmo par savu ieraSanos Zviedrija: “Es
redzéju skaistus meZus, upes un ezerus, kas man atgadinaja
skaistu makslas darbu, kuru radijis prasmigs makslinieks ar
dazadam krasam uz milzu audekla.” Vip3 stav pie Stokholmas
aerofotouznémuma, kura redzamas majas un zili Gdeni. Plakats
apzinati uzsver debesu un Odenu dabiskas krasas, kamér éku
fasades mirdz saulé. Sjamaka vardi Skiet rodam atbilstosu atvei-
du. Ne tikai tapéc, ka pilsétu ka “skaistu” télo gan vins, gan
plakats, bet ari tapéc, ka 3aja gleznainaja Stokholmas attéla
salidzindjuma ar “makslas darbu” ir majiens uz estétisku kon-
strukciju. “Prasmigais makslinieks”, par kuru vins runa ka par
“raditaju” un kura darbu teic, galu gala tacu izradas - uz zinama
plakata fona — kads Stokholmas tarisma birojs.

Absurda karta tris plakata pamattoni - gaisi zilas debesis,
zilimelnie Gdeni un bronzas dzeltenigas maju fasades - atspogu-
lojas Sjamaka apgérba un sejas krasa. Skiet, ka imigrantam pie-
mit hameleona spéja pienemt apkartnes krasu, lai sevi pasarga-
tu, nepievériot lieku uzmanibu. Sjamaka dabas salidzinajumu ar
audeklu gandriz vai var attiecinat uz vinu pasu - neparprotamu
pielagoties spéjiga imigranta iemiesojumu. Salidzindjums liek
atceréties, ka Eiropas valstu imigracijas vai (ta sauktas) integraci-
jas politikas ietvaros allaZ top ari noteikts ideala imigranta - ta,
kas labpratigi pielagojas, - téls. Spilgtakais “sasniequms” 3aja
diskusija ir Vacijas KDS politika Fridriha Merca paustais *vadosas
kultiiras” koncepts. Sim drzemnieka uzvedibas kodeksam ir
japarvérs realitaté sapnis par “patvéruma meklétaju no
Photoshop” - tadu, kurs ka balts audekls vélas tikt apgleznots ar
attiecigas imigracijas valsts kultlras vértibam un normam,

Ikreiz, kad mums sagribas uzradit daudzus valodas skolu

3 . nepabeigusos un, jo sevidki, apspriest imigrantu (ne)spéju

ities, més apstiprinam pastavoso, arvien pamanamako,
aSapmierinato un nacionalistiski orientéto Eiropas domasanu. Si
a prasa daudz plasdk analizét arzemnieku valodas skolas

This problem is mirrored in an observation that Ersen has noted
repeatedly as a native Turk during her countless travels and stays
in Europe. “If you come from a European country and travel
through Europe, language does not have the same significance
as if you come, for instance, from Iraq, Iran or Peru. To Swedes it
may seem nice when you as a German try to speak Swedish and
make mistakes. The same tolerance is not shown to an Iragi.” In
this text | assume that behind the language argument lurks a
deeply rooted and, at the same time, irrational claim of cultural
hegemony, the demand of "residents” for a comprehensive
cultural adaptation on the part of the ‘immigrant’.

Translate and Intonate Correctly

The second phase of the project documented on the video
shows how the individual participants study the right pronuncia-
tion of their texts with the help of the teacher. The teacher's
voice comes from off-screen. You only see the respective student
speaking frontally to the camera. The camera thus takes over the
teacher's perspective. The resulting video offers observations on
at least two levels. On the one hand, there are the texts spoken
by the students that are the result of their personal reaction to
Esra Ersen’s stimulus, the content of which becomes the didactic
material. On the other, the video develops an iconography of the
institute, in which the students who speak in front of a rolling
camera are standing at different locations in the school with
details of its furnishings and equipment as background.

It becomes clear that no aspect of the language school
appears to be “arbitrary”, and that at every point, the interior
decoration also refers to the function, or rather doctrine, of the
place, whose aim — language teaching — also includes the projec-
ted integration of “strangers” into an already existing communi-
ty. In the interface between the two levels of the video - the stu-
dents’ remarks and the school interiors that provide a frame for
what they say - it becomes clear how the individual perspectives
of the participants relate to the social and ideological context of
the institution. The overlap of these two levels is also reflected in
Ersen’s camera focus, which, although showing the students
from a fixed perspective, changes the relations by constantly
zooming in and out, thus changing the way the speakers’ faces
and figures are framed within the rooms. The school’s visual con-
textualisation of the speakers is made into a portrait of the insti-
tution, in which the picture that the institution projects of its
‘users’ is articulated, providing an insight into the concept and
ideology of the school.

Photoshop
Siamak from Iran raves about his arrival in Sweden: “| saw

beautiful forests, rivers and lakes that resembled a beautiful
work of art created by a skilful artist, using different colours on
a large canvas.” He is standing in front of an aerial photograph
of Stockholm, with houses and blue waters. The poster con-
sciously underlines the natural colours of the sky and the water,
while the facades of the houses sparkle in the sun. Siamak’s
words seem to find their corresponding image in this depiction
of Stockholm. Not only because the city is portrayed both by him
and the poster as “beautiful”, but also because the painterly
comparison of this image of Stockholm with a "work of art” has
overtones of an aesthetic construction. The “skilful artist” he
speaks of as a "creator” and whose work he praises, appears to
be, against the background of the poster, the Stockholm tourist
office.

Absurdly, the three basic colours of the poster — light blue
sky, dark blue to black water and yellow-bronze house fronts -
are mirrored in Siamak's clothing and facial complexion. It looks
as if the immigrant possesses the ability of a chameleon to take
on the colours of its surroundings, in order to protect itself by



fenomenu, ta mehanismu un valstiski politiskas, ka ari ideolo-
giskas saiknes ar Zviedrijas naturalizacijas institicijam. lesais-
fisana valoda vienmer ir savienota ar iesaistisanu kultara. Ersena,
istenojot savu projektu, skiet uzdod jautajumu, vai “vadodas kul-
tiras” ambicija ir formuléta ari metaforas un zimes, kuras pro-
ducé valodas skola imigrantiem.

Pazistamais/Eksotiskais

Skola, kas ieceréta, respektivi — apzinati iekartota, patvéru-
ma meklétajiem un imigrantiem, Ersenas videofilma ir nolasama
ka attéls, kas pastavigi rada "eksotiska” un “pazistama” diho-
tomiju. Mahirs Kadifa, pieméram, atbild uz Ersenas jautajumu,
aprakstot iemeslus, kas vinam likusi bégt no Irakas: “Kad vins
méginaja padarit mani par vienu no saviem apspiesanas rikiem,
es atteicos. Vind méginaja mani pataisit par nevainigu un neap-
brunotu cilvéku slepkavu... Es pametu draugus un gimeni un
ierados Zviedrija.” Kamér skolotdjs maca vinam pareizo vardu
izrunu, Kadifa seéZ uz krasaina plakata - daZadu augju un
darzenu attéla — fona. Vina krekla baltums liek vél spoZak
atmirdzét So kulinarijas objektu piesatinatajam krasam. Lielako
plakdta laukumu aiznem sagriezts arbiizs, Sis auglis ziemeju
zemes tiek uzskatits par eksotisku un simbolizé ilgas péc neaiz-
sniegtam talém. Plakata ir gribéts uzsvért augla eksotisko rakstu-
ru, padarot to sarkanaku, neka jebkad varétu but dabigs arbuzs.
No attéla raditdja viedokla arblzs ir “uzlabots”. Taéu mums
jakonstaté grafika veidotaja arbGza nevis uzlabojumi, bet par-
spiléjums. Pie tam dekorativais izvietojums klusajd daba ar
augliem un darzepiem ir kliSejisks. Arblza kosais sarkanums
sasaucas ar kosi sarkano ugunsdrodibas piktogrammu, kas ari
izvietota pie sienas aiz Kadifas muguras. Piktogramma attélota
liesma ka briesmu avots un ka abstrakta zime. Lidzigi ka stilizéta
liesma, ari arbiiza attéls var tikt nolasits ka "dabas” zime, kas tas

attélosanas procesa jau tiek ierakstita kontroles sistéma. Eksotiski

pompozo arbuzu starp citiem — daléji pasmaju — augliem imig-
rants 3aja situacija var nolasit ki metaforu pretenzijai uz kul-
tivesanu - ne tikai uzziméta augla, bet ari vina pasa.

Tas, kas Soké visa videofilmas skatiSanas gaita, ir skola izvie-
totie dekorativie savadu augu vai dzivnieku stilizétie veidoli — gan
attélos, gan ornamentos. Azuls Alill no Iranas savu izrunas stun-
du pavada pie aizkara ar fantastisku gliemezvaku dizainu. Alill
izteikums attiecas uz vina saskarsmi ar Zviedrijas pilsoniem,
uzsverot ka pozitivu vinu atsaucibu, kas gan vinam liek justies
nedaudz nepiederigam: “.. pieméram, kad jis sakat zviedram
(3aja gadijuma - skolotajam), ka jums ir probléma, vins izturas joti
lidzcietigi. Zviedrs lidzjitigi nopUtisies pat tad, ja teiksiet, ka jums
ir salGizusi pildspalva.” Sis teksts norada uz atskiribu limenos, kad
kaut kas tiek uztverts ki probléma. Tajd pasa laika tas ir ari
noliegums kultiru saskarsmei kd labi domatai, bet bezjédzigai
lidzjtibas izpausmei. Nav skaidrs, vai labi iecerétds svedzemju
glieme2vaku formas aizkard norada uz to izcelsmes vietu talas
Jras vai ari ta ir vairak fantazijas un “radosas brivibas” izpausme.
Aizkars varétu but nacis no kadas /KEA interjera kolekcijas, un ta
eksotiskums domats ziemeleiropie$u dzwojamas istabas dai-
lodanai.

Paradizes

Pretstata eksotisko motivu stilizacijal Ziemeleiropas flora un
fauna allaZ tiek attélota, cik naturdlistiski vien iespéjams. Kad
Hada Al Dudzaili salidzina savu béglanu no Irdkas ar Adama
izraidisanu no Paradizes, vinam aiz muguras neskaidri vid plakats,
kurd redzami ziemeju meZa iemitnieki — $kiet, lisis un vavere -
sniega: “Ak, mila Bagdade... Kad es to pametu, jutos ka Adams,
kad vinam bija japamet debesu valstiba.” Tikmér fona attéls rada
2viedriju ka paradizi, ka neskartu dabisku ainavu. Sadi videofilma
uzsver ari konstruktivos lidzekjus, kadi tiek likti lieta, lai paraditu
savu dzimteni, — un tie ir vienlidz spéka ka skolas, 13 imigrantu

attracting less attention. Siamak’'s companson of nature with a
“canvas” can almost be carried over to himself, apparently
embodying the adaptable immigrant. The comparison brings to
mind the fact that European immigration or (so-called) integra-
tion policies always compose a certain ideal picture of an immi-
grant who adapts voluntarily. A negative highpoint of this dis-
cussion is represented by the concept that the German CDU
politician Friedrich Merz expressed: “leading culture”. This
behaviour codex for foreigners is meant to turn the dream of a
“photoshop asylum-seeker” into reality, one who - like a can-
vas - is willing to be painted over with the respective values and
norms of the immigration country’s culture.

In any willingness to trace the failure of many language
school students, especially the learning (dis)ability of the immi-
grants, we would be endorsing the current, increasingly notice-
able, self-asserted and nationalist-oriented thinking in Europe.
The subject demands a more complex analysis of the phenome-
non of a language school for foreigners, its mechanisms and its
power-political as well as ideological networking with the state
institutions of naturalisation. Imparting a language is also always
linked to imparting a culture. With her project Ersen seems to be
interested in the question of whether the claim of a “leading cul-
ture” is being formulated in the metaphors and signs produced
by the institution of the language school for immigrants.

Familiar/Exotic

The school that has been conceived, i.e., consciously fur-
nished for asylum-seekers and immigrants, is in Ersen’s video
readable as a picture that constantly produces a dichotomy of
the "exotic” and the “familiar”. Mahir Kadifa, for example,
answers Ersen’s question with a description of the reasons for his
flight from Irag: “When he sought to make me one of his tools
of oppression | declined. He sought to make out of me a mur-
derer of innocent and unarmed people... | left my friends and
family and came to Sweden.” While Kadifa is learning the cor-
rect pronunciation of the words from the teacher, he is seated
before a colourful poster of different fruits and vegetables. The
white colour of his shirt makes the saturated colours of the culi-
nary objects shine more brightly. The largest portion of the
poster is filled by a sliced watermelon. The fruit is considered
exotic in northern countries and expresses a longing for far-off
places. The poster wants to stress the exotic aspect of the fruit
by making the red of the melon brighter than a melon would
naturally be. The melon shows traces of “improvement” from
the viewpoint of whoever produced the picture. Instead of
speaking here of improvement, we note that the picture of the
melon has been overstated by the graphic designer. in addition,
the decorative arrangement of the still life of fruits and vegeta-
bles is a cliché. The bright red of the melon corresponds to the
bright red of a fire protection pictograph, which is also mounted
on the wall behind Kadifa. The pictograph depicts a flame as a
danger and as an abstract sign. Similar to the stylised flame, the
image of the melon is readable as a sign of “nature” that, in the
process of its depiction, is already being inscribed into a system
of control. The exotically inflated melon in a circle of partly
home-grown fruit can be read by the immigrant in his situation
as a metaphor for a claim of domestication, not only of the pic-
tured fruit but also of himself.

What is striking in the entire video is that the school displays
decorative images of strange plants or animals in stylised form -
as a surrogate or pattern. For his pronunciation lesson Asoul
Alilou from Iran is seated in front of a curtain printed with a
design of fictitious sea shells. Alilou’s statement refers to his rela-

__tionship to Swedish citizens, whose sympathy he underlines as

positive, but which makes him feel somewhat marginalized:
“... for example, when one says to a Swede (in this case a
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gadijuma: katrs savu dzimteni télo ka “paradizi”.

Uz 5i fona rodas jautadjums — vai plakati un citi attéli ir veidoti
ipasi naturalizacijas iestadem, tadam ka 5i skola, vai ari tie Seit
paradijusies nejausi, teiksim, aiz skolotaju vélmes izdaijot savu
kladu telpas. Bet pat pédéja gadijuma bltu aplam runat par tiru
nejausibu, jo attélu izvietodana allaZ balstas apzinata vai neapzi-
nata izvélé. Drizak jau daZado sveSzemju un padmaju ainu virkne
ir nolasama ka norade uz institUcijas censanos lietot savas zimes,
lai pastavigi apliecinatu tas kultiru - ne tikai nolika izglitot ms
par Zviedrijas dabu un civilizaciju, bet lai strikti atdalitu institGciju
no citam kulturas telpam, kuras ta attiecigi stilizé eksotiski.

Macibu lidzekli

Cita epizode visu kadru gandriz pilniba aiznem gimenes
fotografija. Virie3a balss vairakas reizes atkarto vardu “gimene”,
un ikreiz skolotajs labo izrunu. Tas atkal ir Dudzaili, kurs Soreiz
neséz vis preti kamerai, bet gan nodarbibu starpbridi rada tai
savas Iraka pamestas gimenes foto. Cinisanas ar varda "gimene”
pareizo intonaciju padara neiespéjamu jebkddu personigu
véstijumu par 30 gimeni. Kameras stavoklis ir tads, kas skolas sola
malai liek funkcionét ka trukstosajam foto ramitim. Sola ierame-
ta, fotografija signalizé par to, kadas milzu parvértibas skola
piedzivo personigais stasts: cilvéka biografija klUst par lasamga-
balu un tiek reducéta lidz fonétikas vingrinajumam. Sis kadrs ir
viens no veselas isu epizoZu virknes, kurds Ersena fikséjusi
dazadas detalas individualo lasisanas vingrinajumu starpbrizos.
Cita detala — 2viedru teksts vardu pa vardam tiek transkribéts
arabu rakstiba. Lidziga ir vél viena aina, kura jauna sieviete meklé
vardnica noteiktu vardu un allaZ parlec uz nepareizu rindinu. Més
redzam raditajpirkstu slidam Surpu turpu pa vardnicas lapu.

Visas Sis ainas rada, cik grati padodas valodas materials un
cik smagi ir ikdienas klejojumi svedas valodas jura. Starp jauno
afgani Muhamedu Azimu un valodas skolotdju (kadra neredza-
mu) pat nobriest tada ka agresija, kad audzéknis atkal un atkal
izruna vardu nepareiza intonacija un tiek ligts méginat vélreiz.
Vina nepacietiba ir gluzi vai fiziski sajitama un — ievérojot vina
sev izvirzito mérki — ari saprotama. Vins gribétu dzivot ta, lai dotu
kadu labumu nakamajam paaudzém: “Es gribétu pateikt, ka
bitu labi, ja mums lidzigi citiem cilvékiem citds valstis nebGtu
nekadu problemu. Més varétu iegut to, ko vélamies, lai pasi biitu
derigi nakamam paaudzém.” Kamér vind maldas savos pareizas
izrunas vingrindjumos, vina teikta saturs izplén un zaudé par-
liecibas spéku, kas nepaliek nepamanits pat vinam pasam. Ari
Seit Ersena izmanto kameras stavokla komentéjosas iespéjas,
radot Azimu no lejas — uz nospiedosas situacijas fona. Saja epi-
zodé klase $kiet saspiesta maza un tas slipas plaknes sasaucas ar
fona izkartas Skandinavijas kartes koordinatam.

Taurini

Probléma, kas videofilma k|Gst divkart iezimiga, ir tulkojums.
Pirmkart tas, ka kursantu personigie stasti ir japarliek zviedriski,
atklaj starp vinu lidz3inéjo biografiju un jaunas dzives kontekstu
pastavodo plaisu. Tas klist diezgan skaidri vérojams, kad
iztulkotie teksti péksni Skiet kursantiem svedi un nelaujas vinu
izrunai. No otras puses, tulkojuma probléma spilgti konfronté
imigrantus ar vinu situddiju: vai identitati un individa pasauli var
ta vienkarsi “partulkot” jauna kultiras konteksta? Vai individs
var turpinat dzivot talak pavisam citada zimju sistéma? Atbildei
uz $o jautajumu, PedZmans - jauns iranis - sniedz tekstu par tau-
riniem. Irand taurind simbolizé pacietibu. Stasta mérkis ir
uzmundrinat draugus un citus imigrantus, kuri ir talu no majam.

d""=7-'-a% Klit par taurinu nozimé no kapura partapt kinina. Tas ietver

speju mainities. Kapura eksistencé taurins ir viegli ievainojams -
simbolizé dzives cinu. Nonakot kininas forma, taurinam jabat
ietigam, pirms tas varés sakt jaunu dzivi: “.. tas k|Gst par
onu. Kokons ir daudzu dienu smaga darba rezultats... Beigas,

teacher) that one has a problem, one is met with empathy. The
Swede responds with an emotional sigh even when one says
that, for example, one’s pen has got broken.” His text points to
the different degrees at which something is felt as a problem. At
the same time there is a rejection here of the idea of cultural
interaction as a well-meant but meaningless phrase of sympathy.
It is unclear if the well-meant foreign shapes of the shells on the
curtain point to their origin in far-off seas or whether it is more
a case of fantasy and "artistic licence”. The curtain could stem
from an IKEA collection and its exoticism is intended to beautify
northern living-rooms.

Paradises

In contrast to the stylisation of exotic motifs, the northern
flora and fauna are always portrayed as naturally as possible.
While Hada Al Dujaily compares his flight from Iraq to Adam’s
expulsion from paradise, a poster looms behind him showing
northern wood creatures — probably a lynx and squirrel - in the
snow: “Ah, beloved Baghdad... When | left it | felt like Adam did
when he was forced to leave the kingdom of heaven.”
Meanwhile the background pictures show Sweden as a paradise,
as an unspoilt natural landscape. In this way the video also
underlines the constructive means used to represent the home-
land, which are valid both for the school and the immigrants:
one’s own native country is depicted as a “paradise”.

Against this background the question arises as to whether
the posters and other pictures were deliberately designed for
institutions of naturalisation such as the school, or whether they
turned up by chance, say, via the teachers’ wish to decorate their
classrooms. Even then it would be a mistake to speak of this as
pure chance, since putting up pictures is always based on con-
scious and unconscious choices. Rather the range of different
depictions of foreign and native places can be read as an indica-
tion of an institution’s use of its signs to constantly assert its cul-
ture, not only in order to enlighten us on Swedish nature and
civilisation, but to separate the institution clearly from other cul-
tural spaces, which it then stylises to exoticism.

Teaching Material

In another sequence, a family photograph almost complete-
ly fills the video frame. A man's voice repeats the word “family”
several times, and is corrected each time. This is once again
Dujaily, who is not himself seated before the camera, but during
a break holds up a photo of the family he left behind in Irag. The
struggle to intone the word “family” correctly defeats any
attempt at a personal narrative of his family. The camera angle is
such that the edge of a school desk is made to function as the
photo's missing picture frame. Framed by the desk the photo sig-
nals the fact that a personal story undergoes a sea change in
school: one’s own biography becomes reading material and is
reduced to a phonetic exercise. This take is part of a whole series
of short sequences of details Ersen shot in the breaks between
the individual reading exercises. Another detail shows a Swedish
text being transcribed word for word into Arabic characters.
Similar to this is another scene in which a young woman looking
up a certain word in the dictionary repeatedly skips to the wrong
line. We see a detail of the index finger gliding back and forth in
the dictionary.

All these pictures show how unyielding the language mate-
nal is and how painstaking the daily navigation in the foreign
language. Between the young Afghan Muhammed Azim and the
language teacher (not visible here), a kind of aggression is built
up while he again and again pronounces a word with the wrong
intonation and is repeatedly asked to try again. His impatience is
palpable and, in consideration of the goal he has set himself,
understandable. He would like to live in such a way as to achieve



kad tas ir pietiekami ilgi cinijies, brinidkiga meditacija parvérs to
no bezroku un bezkaju radijuma skaista taurina ar sparniem, kas
spéj lidot.”

PedZmans savu tekstu lasa pie liela macibu plakata ar tau-
rinu attéliem. DaZadu sugu taurini ir “kartograféti” atbilstodi
biologijas metodei - ka witrind izkartoti un ar kniepadatu
piesprausti. Ar objektivu aprakstu un klasifikaciju apgadats,
plakats simbolizé erudiciju un partulko dabu eksakti izsverama
modeli. Jadoma, PedZmans pats izvéléjies S0 plakatu par fonu, lai
pieskirtu izteiksmibu savai personigajai emociondlajai situacijai
skola. Taurin3 — vinam pasam pacietibas metafora, kas apzimé ari
pules, kuras imigranti velta, lai iegitu sev jaunu patstavibu
("Tagad taurins ir neatkarigs.”), - skola ir sastopams dabas vés-
tures kataloga forma. Ar 3o asociaciju — kurai vielu sniedz pati
skola - videofilma pardda minéto institliciju ka vietu, kur
zinasanu un macidanas koncepti ir pastavigi saistiti ar kontroles
metodém, ar (grafiski attélojamu) sistematizaciju un ari “uzla-
bosanu”, resp., kultivédanu. Pie tam plakats ir problematisks ari
tiesi tadé|, ka PedZmana taurina metaforu nav izgudrojis vins
pats; ta ir pladi izplatita imigrantu vidé — psihologisks amortiza-
tors, kas nevarétu bat nezindms ari skolotajiem. “Sis isais stasts
ir rakstits nesen atbraukusajiem draugiem. Tiem, kuri raugas uz
dzivi bez ceribam.” :

Macibu priekimets

Palmas un papardes podos, liela vairuma izvietotas pa visu
skolu un atgadina tropu meZu, izskatas ka ar datoru maketétas —
tik parsteidzoSi zalas un apkoptas tas ir. Ne lapinai nejauj
nodzeltét, ne insektam iedzivoties. Vairaki no siem augiem ielenc
etiopiesu meiteni Adanelu Bertu, kura saka: “Ja sniedzaties, lai
satvertu vairak, izkritis tas, kas jums jau ir padusé.” Augi ir labi
sakartoti dabas surogati. Kartigi iestaditi podos un nolikti katrs

sava vieta, tie simbolizé to dabu, kada sastopama banku un_

apdrodinadanas kompaniju birojos. Ari 3aja epizodé attiecibas
starp attelu un tekstu ir interpretéjamas: ka katram augam
pietiek ar savu pukupodu, ari no katra imigranta tiek sagaidits,
ka vind bUs pieticigs un nepieprasis par daudz. Tas, ka skola ir
greznota ar tropu zemju augiem, papildina ainu, ko arvien
uzstajigak zimé videofilma - ka skola ir vieta, kuras mérkis
lidztekus valodas apmacibai ir pieskirt audzékniem socialu
“lomu”, t.i., iedvest 3ai lomai pieméroto uzvedibas modeli k3
visal dabisku. Tadéjadi 3i institiicija (ar visiem tas riciba eso3ajiem
lidzekfiem) vispirms definé imigrantus ka citidos, bet péc tam
atkal - ka derigus integracijai, pielagojoties kopigajam vértibu un
normu — visparpienemtas, nacionalas un vadosas kultdras -
kanonam. Skolas interjeros, te izvietotajos objektos un attélos vid
idedlais “laba imigranta” téls.

Video |auj mums uzdot jautajumu - vai valodas skolu pro-
bléma, resp., integracijas ideja nav meliga tai zina, ka individs
netiek pienemts ka “citads”. Gluzi tapat ka valoda kalpo - apzi-
nati vai neapzinati — par attaisnojumu vai ventili daudz funda-
mentalakam kulturalam diskomfortam attieksmé pret imig-
rantiem un vinu kultdras vértibam, ari valodas - macibu
priekSmeta — apguve 3ajas skolas ir tikai apmacibas aréjais saturs.
Skiet, ka patiesiba runa ir par audzéknu kultiras identitates
adaptaciju imigracijas zemes vértibam vai padarisanu par kaut ko
ar Sim veértibam iespéjami savietojamu. Antropologija un etno-
logija var atrast piemérus, ka cilvéces agrinajas attistibas fazés
svesinieku pienemsana kland vai cilti tika istenota ar sarezgitu
ritudlu. Esra Ersena piedava simbolisku un politisku skatijumu uz
valodas skolu imigrantiem, kas padara to par pétijumu vértu k3
vietu un ari ka instrumentu 3ada ritudla veikianai misdienu
pasaulé, atklajot mums eiropeisko integracijas ideju ka div-
domigu.

(Pirmoreiz publicéts Esras Ersenas projekta kataloga,
Museet Projekt, Stokholma, 2002)

something useful for future generations: “| would like to say that
it would be good if we, like other people in other countries, did
not have any problems. We could have what we wished for in
order to be useful for coming generations.” While he loses him-
self in the practice of the correct pronunciation, the content of
his words is lost and suffers a lack of conviction, noticeable even
to himself. Here, too, Ersen uses the camera angle as a possibili-
ty for comment, by showing Azim from below against the back-
drop of an oppressive situation. In this sequence, the classroom
seems constricted and its receding planes correspond to the
coordinates on the map of Scandinavia hanging in the back-
ground.

Butterflies

The problem that becomes doubly recognisable in the video
is that of the translation. For one, the fact that the personal story
of the students must be retold in Swedish shows the gap that
exists between their own biography and the context of their new
life. This becomes quite clear when the translated texts sudden-
ly seem strange to the students and resist their pronunciation.
On the other hand, the translation problem is a vivid confronta-
tion of the immigrants with their situation: can identity and an
individual's world be so simply ‘translated’ into a new cultural
context? Can a person live on under completely different signs?
In answer to this question Pejman, a young Iranian, reacts with a
text on butterflies. In Iran the butterfly is a symbol for patience.
The story is meant to encourage friends and other immigrants
who are far from home. Becoming a butterfly means turning
from a caterpillar into a chrysalis. It possesses the potential to
change. Its existence as a caterpillar makes it vulnerable and sym-
bolises life’s struggle. Once in chrysalis form it must be patient
before it can begin another life: “... it becomes a pupa. The pupa
i5 a result of many days of hard work... In the end, when it has
struggled enough, it is transformed through lovely meditation
from a creature without arms and legs to a beautiful butterfly
with wings to fly with.”

Pejman recites his text in front of a large scientific poster of
butterflies. The different kinds of butterflies are “cartographed”
according to a biological method - lined up and pinned as
though in a showcase. By means of an objective description and
classification, the poster represents expertise and translates
nature into an assessable model. Presumably Pejman himself
chose the poster as a background to lend expression to his per-
sonal emotional situation in the school. The butterfly, for him a
metaphor of his own patience that also stands for the efforts
immigrants make to achieve a new autonomy (“Now the butter-
fly is independent”), is encountered in the school as a natural
history catalogue. By means of such associations, provided by the
school itself, the video shows the institution to be a place that
links its concept of knowledge and learning permanently to
methods of control, of (graphically portrayable) systematisation
as well as of “improvement”, i.e., domestication, In addition, the
poster is problematic for the very fact that Pejman’s butterfly
metaphor was not invented by him; it is a widespread document
among immigrants — a psychological prop that must also be
known to the teachers: 'This short story is written for friends who
have recently come here. To those who look at life from a hope-

less perspective.’

The Object of Instruction

The potted palms and ferns, which are scattered around the
school en masse and recall the rain forest and the tropics, could
well have been designed on the computer: they are so strikingly

—green and well-cared for. Not a leaf is allowed to turn brown, no

bug allowed to prosper. Several of these plants frame Adanelh
Berta, a young woman from Ethiopia, when she states: "If you
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reach up for more, you will drop what you had under your arm. *
The plants are well-placed surrogates of nature. Planted orderly
in pots and individually aligned, they stand for the way nature is
represented in the lobbies of banks or insurance companies. Also
in this sequence the relationship between image and text is
interpretable: just as each plant makes do with its flowerpot, so
is each immigrant expected to be content and not ask too much.
The way the institution is furnished with plants from tropical
lands contributes to the picture that is ever more insistently
expressed in the video, that the school is a place that, along with
language teaching, has the goal of permanently assigning the
students a social "role”, i.e., of suggesting as quite natural a
conduct that is suitable to this role. Whereby the institution (with
all the means available to it) defines the immigrants, for one, as
different, but, then again, as possible to integrate by an adapta-
tion to the common canon of values and norms, i.e., those of a
diffuse, national and leading culture. From the perspective of the
school's interior decoration, its objects and depictions, one can
discern an ideal image of the "good immigrant”.

The video enables us to pose the gquestion whether the
problem of the language schools, i.e., the idea of integration,
does not lie in the fact that the individuals are not accepted as
“different”. Just as the language — whether consciously or
unconsciously — serves as an alibi or outlet for a more profound
cultural uneasiness vis-a-vis foreigners and their cultural values,
so is also the object taught in the schools — language - only a
superficial object of instruction. The actual object in guestion
seems to be the adaptation of the students’ cultural identity to
the values of the immigration country or making it into some-
thing as compatible as possible. Examples can be found in
anthropology and ethnology of how in earlier stages of develop-
ment the acceptance of strangers into a clan or tribe was carried
out by means of a complicated ritual. Esra Ersen presents a sym-
bolic and political perspective on the language school for immi-
grants that makes it into an object of study as a place, as well as
an instrument, of just such a ritual in today’s world, conveying to
us the European idea of integration as ambiguous.

{First published in the catalogue for Esra Ersen’s project
by Moderna Museet Projekt, Stockholm, 2002)




